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PITTSBURGH PUBLIC SCHOOLS 
Curriculum Design Framework 

Grade:  
Course: 

1 2 3 4 5 

Understandings/Big Ideas, 
Standards, and 

Learning Objectives 

Acceptable Evidence for 
Assessment 

Knowledge/Skills Needed to 
Demonstrate Understandings 

(Knows/Dos) 

Instructional Method 
Exemplars 

Materials/Resources 

  Know: 
Do: 

 
 

 
 

This “Curriculum Design Framework” document is organized by grade level and art form or course of study.  When planning, teachers should work from left to right on 
the document, beginning with the Understandings column and moving to the Materials/Resources column.  Teachers are expected to teach the Understandings/Big 
Ideas, Standards, and Learning Objectives (column 1) as well as the Knowledge & Skills (column 3). Although the curriculum provides this common structure, teachers 
still have choice in terms of Assessment (column 2), Instructional Methods (column 4), and Materials/Resources (column 5). 
By the end of the school year, students should demonstrate proficiency in each Grade Level Big Idea and its associated “knows” and “dos”. Instructional Method 
Exemplars are provided for teacher reference to show what instruction might look like to achieve this goal.  Many Exemplars have been and will be further developed 
into Exemplar Unit and Lesson Plans, which will be peer-reviewed and will become available on an on-going basis. 
 
Über Big Ideas: 

I. The skills, techniques, elements and principles of the arts can be learned, studied, refined and practiced. 
II. Artists use tools and resources as well as their own experiences and skills to create art. 
III. The arts provide a medium to understand and exchange ideas. 
IV. Humans have expressed experiences and ideas through the arts throughout time and across cultures. 
V. There are formal and informal processes used to determine the quality of works in the arts. 
VI. People use both aesthetic and critical processes to assess quality, interpret meaning and determine value. 

 
Understandings: These are the Grade Level Big Ideas, which translate the six “Über” Big Ideas to developmentally appropriate language. 
 
Standards: These are the Pennsylvania Academic Standard for the Arts and Humanities (9.1 A, for example). 
 
Objectives:  These are assessable behavioral outcomes linked to the “knows and dos” 
 
Evidence for Assessment:  These are assessment tools and processes used to measure student progress towards the objectives. 
 
Knowledge (Knows):  This is what students will know about the Grade Level Big Ideas. 
 
Skills (Dos):  This is what students will do to understand the Grade Level Big Ideas. 
 
Exemplars:  These are exemplary examples, or in other words, these are example lessons/units that are offered as guide posts for teacher planning and implementation. 
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PITTSBURGH PUBLIC SCHOOLS 
Curriculum Design Framework 

Grade: Kindergarten 
Course: Visual Art 

Understandings/Big Ideas, 
Standards, and 

Learning Objectives 

Acceptable Evidence for 
Assessment 

Knowledge/Skills Needed to 
Demonstrate Understandings 

(Knows/Dos) 

Instructional Method 
Exemplars 

Materials/Resources 

1. Art can be learned. 
 
Standards: 

 9.1.3 A, C 
 
Objectives: 

 Students will create a 
drawing that employs 
a variety of lines. 

 Students will turn 
lines into shapes. 

 Students will use a 
variety of shapes to 
create a composition. 

 Students will use a 
variety of textures in 
a composition. 

 Students will identify, 
name colors as well 
as apply them to a 
composition. 

Formative Assessments: 

 Teacher/student 
discussions regarding 
the use of line, shape 
and color. 

 Teacher assesses the 
proper use of 
vocabulary. 

 Teacher generated 
checklist is used during 
discussions. 

 
 

Know:  
Artists use line: 

 Thick 

 Thin 

 Straight 

 Curved 

 Zigzag 
 
Artists use shapes: 

 Circle 

 Square 

 Rectangle 

 Triangle 
 
Shape is a closed line 
 
Artists use colors: 

 Red 

 Orange 

 Yellow 

 Green 

 Blue 

 Purple 

 Black 

 White 

 Brown 
 
Artists use texture: 

 Rough 

 Smooth 

Example Lesson/Activity: 
Lines Make Shapes: 
Experiment with line making 
through timed drawings to 
music. Students will 
articulate what they see in 
their drawings and work to 
further develop these ideas 
by turning lines into shapes 
and completing the drawings. 
 
Trace shapes, cut and 
arrange on a page to create a 
composition that is real or 
imaginary. 
 
Extension: Explore textures 
of the classroom 
environment through touch, 
and then use texture sheets 
to create crayon rubbings. 
 
Crayon rubbings may be 
used to create variety to cut 
shape compositions.  
Students take their work 
home to share with parents 
about what they learned in 
art class. 

Shape reference:  
Explorations in Art (Davis) 
Kindergarten 
The Art of Tearing 
(p14) 
 
 
Texture reference: 
Explorations in Art 
(Davis) Kindergarten 
Still Life with Figure (2004-05) Rivera, 
Julie Lapping 
Discuss: How would these textures 
feel if you touched them? 
 
Crayon 
 
Marker 
 
Paper 
 
Glue 
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 Bumpy 
 
Do: 
Draw 
 
Create a drawing that employs a 
variety of lines. 
 
Identify and use and describe 
color, shape, line and texture. 

2. All people can create. 
 
Standards: 

 9.1.3 A, C, H 
 
Objectives: 

 Students will create 
art using crayons, 
scissors, glue, paper, 
paint, brushes, etc. 

 Students will use 
tools and materials 
safely and 
appropriately. 

 

Formative Assessment: 

 Teacher/student 
discussions 
regarding the proper 
and safe use of tools 
and materials. 

 Teacher generated 
checklist is used 
during discussions. 
 

Know: 
Artists use a variety of materials 
to make art. 
 
Materials: crayons, scissors, glue, 
paper, paint, brushes, etc. 
 
Do: 
Make art using crayons, scissors, 
glue, paper, paint, brushes, etc. 
 

 Paint 

 Cut 

 Glue 

 Fold 

 Sculpt 
 

Example Lesson/Activity: 
Magic Power Pendants 
Cut a variety of shapes in 
different colors and sizes. 
 
Glue together overlapping 
shapes to create a pendant.   
 
(Teacher may punch hole 
and assembles necklace.) 
 
Students assign super power 
to necklace and share that 
power with the group. 

 
Reference: 
Explorations in Art (Davis) 
Kindergarten 
Seeing Symmetry (p56)  

3. Art tells a story. 
 
Standards: 

 9.1.3 A, C, E 

 9.4.3 B 
 
Objectives: 

 Students will 
illustrate a story 
through visual 
images.  

Formative Assessment: 

 Questioning 
following and 
during the story to 
check for 
understanding. 

 A checklist for the 
beginning, middle 
and end of story. 

 

Know: 
Pictures tell a story. 
 
Do: 
Decode images that tell a story. 
 
Illustrate a story in three parts, 
beginning, middle, and end.  

Example Lesson/Activity: 
Art tells stories: 
Teacher reads  Shoes That Can 
Talk  (Hui Jiao De Xie Zi) to 
the class. 
 
Student’s pair shares a story 
about themselves. 
 
Students illustrate the story 
in a triptych storyboard with 
a beginning, middle and end. 

 
 
Explorations in Art (Davis) 
Kindergarten 
Reflecting on Characters (p36-37) 

http://www.amazon.com/Shoes-That-Can-Talk-Jiao/dp/B001BJ9J1K
http://www.amazon.com/Shoes-That-Can-Talk-Jiao/dp/B001BJ9J1K
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 Students will verbally 
describe and interpret 
the meaning of the 
visual images. 

 Students will identify 
the beginning, 
middle, and end of 
the story. 
 

 
Students will share their 
stories.  
 
 
Example Lesson/Activity: 
Use Starry Night to question 
time, place, mood, setting, 
(ex. what do you see in the 
sky?  What do the lines in the 
sky mean? ) 
 
Example Lesson/Activity: 
Use Faith Ringgold’s “Tar 
Beach” to discuss the 
sequence of the story. 
 

4. People have always 
created art. 
 
Standards: 

 9.2.3 A, J, L 
 
Objectives: 

 Students will identify 
cave paintings as the 
earliest recorded 
form of art. 

 Students will explore 
the different reasons 
that people make art. 

 Students will look at 
and discuss art from 
the past and present. 

Formative Assessment 

 Teacher discussion 
checklist of students 
and objectives met. 

 
 

Know: 
People from the beginning of 
time and today make art. 
 
Do: 
Look at and discuss art from the 
past and the present. 

Example Lesson/Activity: 
Cave Art: 
Present art from the past 
(cave paintings) and the 
present (drawing on paper, 
book illustration) 
 
Compare drawing on cave 
walls to drawings on paper - 
why has this changed over 
time? 
 
Students create drawings of 
pets and favorite animals as a 
cave mural.   
 

 
 
Explorations in Art (Davis) 
Kindergarten 
Animals from 3-D to 2-D (p.66-67) 
 
A Visit to A Cave 
Lascaux 
www.lascaux.culture.fr/#/en/00.xml 
 
 
To simulate cave wall texture use 
brown craft paper, moistened and 
crumbled in a ball until ready to use. 

5. People explore & 
experience art. 
 
Standards: 

 9.1.3 C 

Formative Assessment 

 Teacher discussion 
checklist  

Know: 
Art is everywhere. 
 
Do: 

Example Lesson/Activity: 
Art is Everywhere:  
Tour the school to identify 
artwork according to a 
student-designed checklist. 

Explorations in Art 
(Davis) 
Unit 10 Opener 
Buildings and Cities 
(p.77A) 

http://www.lascaux.culture.fr/#/en/00.xml
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 9.4.3 B, D 
 
Objectives: 

 Students will identify 
art in their 
environment. 

 Students will state a 
preference for a work 
of art and explain 
why. 

 

Look at, explore, and identify 
examples of art. 
 

(Scavenger Hunt-students 
would work in pairs as the 
larger group tours). Checklist 
may include: 

 Geometric shapes 

 Colors 

 Textures 

 Different line types 
 
 

 
 
Provide multisensory opportunity 
for students to interact with a work 
of art  (e.g. Children’s Museum field 
trip) 
 
 
 

6. Art can make people 
experience emotions. 
 
Standards: 

 9.4.3 B 
 
Objectives: 

 Students will 
interpret emotions 
conveyed in a work 
of art. 

Formative  Assessment 

 Discussion scale 

Know: 
Art can spark an emotion. 
 
Do: 
Talk about how a work of art 
makes you feel. 

Example Lesson/Activity: 
Art Speaks to Our 
Emotions: 
Look at artwork or listen to 
music and communicate the 
emotion that you experience.  
Discuss why.  
 
Discuss the emotion in the 
reference images. 
 
Play music and students 
create their own music 
interpretations on large paper 
with crayon and water color. 
 

Dorothea Lang’s “Migrant Mother” 
(1936) 
 
Picasso’s Blue Period 
“The Old Guitarist” 
 
 
Kandinsky 
“Red, Yellow, Blue” 1925 
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PITTSBURGH PUBLIC SCHOOLS 
Curriculum Design Framework 

Grade: First Grade 
Course: Visual Art 

 

Understandings/Big 
Ideas, Standards, and 
Learning Objectives 

Acceptable Evidence for 
Assessment 

Knowledge/Skills Needed to 
Demonstrate Understandings 

(Knows/Dos) 

Instructional Method 
Exemplars 

Materials/Resources 

1. Making art takes time and 
skills. 
 
Standards: 

 9.1.3 A  
 
Objectives: 

 Students will create a 
work of art that uses 
both primary and 
secondary colors. 

 Students will experiment 
with mixing primary 
colors to create 
secondary colors. 

 Students will identify and 
use directional lines to 
create a composition. 

 Students will distinguish 
between free form and 
geometric shapes.   

 Students will distinguish 
between real and implied 
texture. 

 Students will distinguish 
between regular and 
irregular patterns. 

 
 

Formative Assessment 

 Art critiques 

 Checklists 

 Portfolio 
 

Know: 
There are different groups of colors: 

 Primary 

 Secondary 
 
Lines have direction: 

 Diagonal 

 Vertical  

 Horizontal 
 
Shapes can be free form or 
geometric. 
 
Texture can be real or implied. 
 
Pattern: 

 Regular 

 Irregular 
 
Form: 

 2D 

 3D 
 
Do: 
Identify the difference between free 
form and geometric shapes. 
 

 Mix colors 

 Draw 

 Paint 

Example Lesson/Activity: 
Clay Pinch Pots: 
Discuss vessels and various 
ways they are made. 
 
Demonstrate techniques 
used in hand building 
vessels. 
 
Hand-sculpt a pinch pot. 
 
 
Example Lesson/Activity: 
Nearika – Yarn Painting: 
Create a sketch using 
directional lines. 
 
Trace the lines in your 
sketches with glue. 
 
Apply pre-cut yarn to the 
glue lines.   
 
Share out and describe the 
composition 
 
 
Example Lesson/Activity: 
Texture – Eric Carle 
Inspired Animals: 
Create a painting that used 
implied texture through 

 
 
Explorations in Art (Davis) 
Kindergarten 
Creating textures, Changing clay 
surfaces (p.40-41) 
 
 
 
 
 
www.mexconnect.com/articles/ 
178-yarn-painting-images-of-a-
vanishing-culture 
 
 
 
 
 
 
 
 
 
 
 
 
 
Eric Carle’s  
The Mixed Up Chameleon 
 

http://www.mexconnect.com/articles/
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Understandings/Big 
Ideas, Standards, and 
Learning Objectives 

Acceptable Evidence for 
Assessment 

Knowledge/Skills Needed to 
Demonstrate Understandings 

(Knows/Dos) 

Instructional Method 
Exemplars 

Materials/Resources 

 Cut 

 Glue 

 Fold 

 Sculpt 

 Describe 
 
Differentiate between regular and 
irregular patterns. 
 
Differentiate between 2D and 3D. 
Techniques: mark making 
 
Distinguish between and create art 
with real and implied textures. 

various brush strokes and 
finger painting techniques. 
Examples include: 

 Fuzzy 

 Hairy 

 Scratchy 

 Bumpy 

 Smooth 

 Rough 

 Etc. 
 
Use primary colors to create 
secondary colors in the 
texture painting process.   
 
Cut paper and collage an 
animal.   

2. Artists care for their 
supplies, tools, and materials. 
 
Standards:  

 9.1.3 H 
 
Objectives: 

 Students will use 
supplies, tools and 
materials safely and 
appropriately.  

 Students will demonstrate 
an understanding of how 
to follow procedures for 
set up, clean up, and 
work time. 

Formative Assessment 

 Checklists 

 Journals 

 Questioning 
 
 

 

Know: 
An artist’s materials, tools, and space 
must be used properly and 
maintained. 
 
Do: 
Properly use and maintain materials, 
tools, and space. 
Follow procedures for set up, clean 
up, and work time. 

Rituals and Routines will be 
evident in daily practice. 
Example Lesson/Activity: 
Watercolor Magic: 
Distribute materials, paint, 
brushes, water, paper, paper 
towels. 
Practice techniques as 
demonstrated by teacher: 

 Dip brush in water 

 Remove excess 

 Dip in paint color 

 Etc.… 

 Create a work using 
proper techniques. 
 
 
 

Explorations in Art 
(Davis) Kindergarten 
Meet the Paintbrush (p.18-19) 
or 
Serendipity: Experiments with 
Watercolor (p. 22-23) 
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Understandings/Big 
Ideas, Standards, and 
Learning Objectives 

Acceptable Evidence for 
Assessment 

Knowledge/Skills Needed to 
Demonstrate Understandings 

(Knows/Dos) 

Instructional Method 
Exemplars 

Materials/Resources 

3. People create art based on 
personal experiences. 
 
Standards: 

 9.1.3 A 
 
Objectives: 

 Students will create a 
visual narrative that tells 
a personal story.  

Formative Assessment 

 Critiques 

 Pair/share 

 Peer review 
 
 

 

Know: 
Art can communicate personal 
experience. 
 
Do: 
Create a visual sequence of images to 
tell a story about his or her self. 
 
 

Example Lesson/Activity: 
Art From Everyday 
Experiences: 
Create a short story that 
visually tells a story about 
self with little or no text.   

Explorations of Art  
(Davis) grade 3 
unit 3, Maurice Sendak  
page 62 

4. Different groups of people 
create different kinds of art. 
 
Standards: 

 9.2.3 C, J, L 

 9.3.3 C, F 
 
Objectives: 

 Students will critique and 
analyze works of art, 
such as comparisons of 
art made in different 
places at different points 
in history, in preparation 
of making their own 
work of art. 

 

Formative Assessment 
Art talks  

 critique 

 Compare and 
contrast elements 
of form and 
function  

 Rubric  

Know: 
Art varies according to the time and 
place it was created. 
 
Do: 
Compare and contrast art made in 
different places and/or different 
times. 

Example Lesson/Activity: 
No Two Are the Same: 
Look at one subject or genre 
of art (animals, still life’s, 
cartoons, calendars, 
portraits) across time and 
cultures before creating a 
contemporary version. 
Students will 
compare/contrast their 
works of art with the 
historical example. 
 
 
Example Lesson/Activity: 
Sun Stones: 
Discuss why the sun is 
important to a variety of 
cultures, the Aztecs in 
particular.  Relate the sun to 
the passage of time.   
Compare Aztec calendars 
with contemporary 
calendars. 
 

Warhol’s cats 
 
Cartoon comparison: 
Punch cartoons (1841) 
Rob Lichtenstein,  
As I Opened Fire (1997) 
 
William Wegman vs. Keith 
Haring dogs 
 
Sun Stones 
http://www.gizapyramid.com/ 
 CliveRoss4.htm 

http://www.gizapyramid.com/
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Understandings/Big 
Ideas, Standards, and 
Learning Objectives 

Acceptable Evidence for 
Assessment 

Knowledge/Skills Needed to 
Demonstrate Understandings 

(Knows/Dos) 

Instructional Method 
Exemplars 

Materials/Resources 

Create sculptures of the sun 
and add expressive faces.  
 
Compare their sculptures to 
Aztec Sun Stones. 

5. People look at & talk about 
art. 
 
Standards: 

 9.3.3 B, E 

 9.4.3 B 
 
Objectives: 

 Students will be able to 
describe and interpret 
their works of art to 
others. 

Formative Assessment 

 Art critiques 

 Discussion scale 
(tracking 
individual student 
attainment of 
objectives) 
 

Know: 
Art can be explained. 
 
Do: 
Talk about art. 

Example Lesson/Activity: 
Let’s Talk: 
Students use the 4 steps of 
critical analysis:  

 Describe 

 Analyze 

 Interpret  

 Evaluate 
 

Explorations of Art (grade level 
2  Davis) Unit 5 Connections 
Carmen Lomas Garza, 
Compleanos de Lala y Tudi, (1989) 
(p. 151) 

6. Art can make people think. 
 
Standards: 

 9.2.3 L 

 9.3.3 F 

 9.4.3 B 
 
Objectives: 

 Students will discuss 
works of art and compare 
their interpretations. 

Formative Assessment 

 Art critique 

 Discussion scale 
 

 

Know: 
Art can inspire thinking. 
 
Do: 
Ask and answer questions about art, 
ourselves, and the world. 

Example Lesson/Activity:  
I Never Thought About it 
That Way: 
Analyze and discuss two or 
more versions of the same 
idea or character.  

Explorations of Art (grade level 2  
Davis) 
Charles Bulfinch, Church of 
Christ (p52) 
And  
Frank Gehry, Hotel Marques de 
Riscal Elciego (p152) 
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PITTSBURGH PUBLIC SCHOOLS 
Curriculum Design Framework 

Grade: Second Grade 
Course: Visual Art 

 

Understandings/Big Ideas, 
Standards, and 

Learning Objectives 

Acceptable Evidence for 
Assessment 

Knowledge/Skills Needed to 
Demonstrate Understandings 

(Knows/Dos) 

Instructional Method 
Exemplars 

Materials/Resources 

1. Practice is an important part 
of making art. 
 
Standards: 

 9.1.3 A. G 
 
Objectives: 

 Students will create works 
of art utilizing the 
elements & principles of 
art. 

 Students will work on 
multiple step projects. 

 
 

Formative Assessment 

 Series of 
thumbnail 
sketches 

 portfolio 

 Rubric 
 

Know: 
Color: warm and cold, complementary 
 
Horizon line 
 
Implied line 
 
Rhythm and movement 
 
Composition 
 
Space: overlapping, layering 
 
Symmetry and asymmetry 
 
Form: works are visible from all sides 
(3D) 
 
Art making is a process. 
 
Do: 
Identify and describe warm, cool, and 
complementary colors. 
 
Identify, describe, and create works with 
rhythm and movement. 
 
Organize multiple visual elements within a 
space to create a composition utilizing 
horizon line, implied line, overlapping, 
and layering. 
 

Example Lesson/Activity: 
Finding Balance 
(Symmetry in 3D Forms) 
Examine playground 
equipment and identify 
symmetrical and 
asymmetrical balance. 
 
Brainstorm and create 
multiple sketches in color 
showing symmetrical and 
asymmetrical balance in the 
design of a sculpture. 
 
Choose a sketch to create 
as 3D form. 
 
Final sketch should show 
more than one view. 
 
Create the final piece in the 
media of the student’s 
choosing. 
 

Explorations in Art 
(Davis) 2nd grade 
Studio Explorations  
(p158-159) 
 
Materials: 
Sketchbooks 
Journals 
Oak tag  
Straws 
Wire/pipe cleaners 
Scissors  
Glue 
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Understandings/Big Ideas, 
Standards, and 

Learning Objectives 

Acceptable Evidence for 
Assessment 

Knowledge/Skills Needed to 
Demonstrate Understandings 

(Knows/Dos) 

Instructional Method 
Exemplars 

Materials/Resources 

Create symmetrical and asymmetrical 
shapes. 
 
Build three-dimensional forms. 
 
Compare and contrast 2D and 3D forms. 
 
Participate in the steps of making art. 

2. Artists use their 
environment as a source of 
inspiration. 
 
Standards: 

 9.1.3 A, C 

 9:4.3 C 
 
Objectives: 

 Students will use found 
objects to create real or 
imaginary art. 

 Students will use various 
environments as a source 
of inspiration. 

Formative Assessment 

 Art Critique  

 Share out  
explanations of 
environment 
choices 
 

Know: 
Artists use manmade and natural 
environments as a source of inspiration. 
 
Artists use fantasy and reality as sources 
of inspiration. 
 
Do: 
Create art inspired by manmade and 
natural environments. 
 
Create art inspired by real or imagined 
environments. 
 
Identify a source of inspiration for a work 
(nature or manmade, fantasy or reality). 

Example Lesson/Activity: 
Save Me 
Collect found objects from 
your personal environment. 
 
Create an animal (real or 
imaginary) from the found 
objects they collect. 
 
Create an imaginary 
environment that their 
animal would live in. 
 
 

Explorations in Art 
 (Davis) grade level 2 
Unit 3 Back to Nature  
Animal Environments Real and 
Imagined Places (p74) 
 
Dr. Seuss The Lorax 
 

3. Art communicates ideas. 
 
Standards: 

 9.3.3 A, B 

 9.4.3  B 
 
Objectives: 

 Students will be able to 
interpret what is 
happening in a work of art. 

Formative Assessment 

 Art critique 

 Discussion scale 
 

Know: 
Ideas can be communicated visually. 
 
Do: 
Describe what is happening in a work of 
art. 

Example Lesson/Activity: 
Folk Art in the Urban Art 
Room 
Describe what is happening 
in a piece of folk art.  
Interpret the meaning of the 
work. 
Form an opinion about the 
work. 

Cultural Arts Resources for 
Students 
http://locallearningnetwork.
org/ 
Grandma Moses 
“The Thunderstorm” 
 
Explorations in Art 
 (Davis) grade level 2 
Unit 2 We Belong Together 
Mixing the Shoo Fly Pies, 
(1997) Gladys Lutz 
(p61) 

http://locallearningnetwork.org/
http://locallearningnetwork.org/
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Understandings/Big Ideas, 
Standards, and 

Learning Objectives 

Acceptable Evidence for 
Assessment 

Knowledge/Skills Needed to 
Demonstrate Understandings 

(Knows/Dos) 

Instructional Method 
Exemplars 

Materials/Resources 

 
 

4. Art has served different 
purposes over time. 
 
Standards: 

 9.1.3 E 

 9.2.3 E,  J, L 

 9.3.3 F 

 9.4.3 B 
 
Objectives: 

 Students will be able to 
formally compare and 
contrasts works of art 
from 2 different time 
periods.  

 Students will create 
functional and aesthetic 
works of art. 

 
 
 

Formative Assessment 

 Open ended 
questioning on 
comparing and 
contrasting. 

 Art critique 

 Rubric 
 
 

Know: 
Art is created for a variety of purposes: 

 Functional: communication, 
religious, daily tools, protest, 
documents, etc. 

 Aesthetic: decorations, 
celebration, adornment (wear), 
etc. 

 
Do: 
Create functional and aesthetic works of 
art. 

Example Lesson/Activity: 
Function and Aesthetics 
Compare and contrast two 
time periods in the same 
culture, looking for 
aesthetic and functional 
works of art noticing how 
they changed over time. 
 
Identify aesthetic and 
functional characteristics of 
the works of art. 
 
Use the characteristics to 
plan a piece of functional 
art that addresses the 
aesthetic characteristics of 
the time and culture.   
 
Make a work of art that is 
both functional and 
aesthetic. 

Explorations in Art 
(Davis) grade level 2 
A Global Village  
Trumpet Players (1431-1438) 
Luca della Robbia (p.58) 
and 
Building Exteriors, Form 
and Function  
Church Across Early Cotton 
(1964)  William 
Christenberry (p.162) 
 
Story quilts: 

 www.tip.sas.upenn.edu/curri

culum/units/2008/02/08.02

.01.pdf · PDF file 
 

5. People describe & respond 
to art. 
 
Standards: 

 9.3.3 C,D, E 

 9.4.3 B 
 
Objectives: 

 Students will use intuitive 
criticism to describe and 
analyze a work of art. 

Formative Assessment 

 Art critique 

 Checklists of 
words from word 
bank 

 Discussion scale 

Know: 
Works of art express emotion, express 
different ideas about what is beautiful, 
and make us think about what is valuable 
in works of art. 
 
Do: 
Use aesthetic analysis to talk about a work 
of art. 

Example Lesson/Activity: 
What is beautiful to me 
may not be to you: 
Students generate an 
aesthetic word bank:  
Words that describe feeling. 
 
Ask students to complete 
this sentence: This work of 
art is beautiful 
because_________. 
 

Explorations in Art (Davis) 
grade level 2   
Unit 5. Vocabulary and 
content review (p.150-151) 
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Understandings/Big Ideas, 
Standards, and 

Learning Objectives 

Acceptable Evidence for 
Assessment 

Knowledge/Skills Needed to 
Demonstrate Understandings 

(Knows/Dos) 

Instructional Method 
Exemplars 

Materials/Resources 

 Students will use 
description to defend how 
a work of art makes them 
feel.  

Using the feeling word bank 
for the descriptions of 
beauty, decide if the work 
of art has value.  What 
would you pay for this work 
of art? 
 

6. People can find multiple 
meanings in a work of art. 
 
Standards:  

 9.3.3 A, B, E 

 9.4.3 B 
 
Objectives: 

 Students will share and 
discuss personal 
interpretations of the 
meaning of a work of art. 

 

Formative Assessment 

 Art critique 
 

 

Know: 
A work of art can have multiple meanings. 
 
Do: 
Share and discuss personal interpretations 
of the meaning of a work of art from 
different perspectives: Formal, context, 
viewer and artistic points of view. 

Example Lesson/Activity: 
There’s more than one 
answer: 
Look at Catch a Shooting Star 
Harriet Peck Taylor (p.107) 
and discuss responses with 
an elbow partner, then share 
out with the entire class. 

Explorations in Art 
(Davis) 2nd grade 
Catch a Shooting Star  
Harriet Peck Taylor 
(p. 107) 
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PITTSBURGH PUBLIC SCHOOLS 
Curriculum Design Framework 

Grade: Third Grade 
Course: Visual Art 

 

Understandings/Big Ideas, 
Standards, and 

Learning Objectives 

Acceptable Evidence for 
Assessment 

Knowledge/Skills Needed to 
Demonstrate Understandings 

(Knows/Dos) 

Instructional Method 
Exemplars 

Materials/Resources 

1. Artists create works using 
elements and principles of 
design. 
 
Standards: 

 9.1.3 A, B, C, H 
 
Objectives: 

 Students will create 
multiple compositions 
with a focal point 
demonstrating knowledge 
of: line, color (triadic), 
tint, shade, value, space, 
balance and rhythm, 
shape  & emphasis. 

 Students will articulate the 
steps of the art making 
process through writing, 
discussion. 

 Students will demonstrate 
craftsmanship and proper 
technique. 

Diagnostic Assessment 

 Review quiz, 
students identify  
and apply elements 
and principles of 
art. 
 

Formative Assessment 

 Teacher 
observation and 
discussion  
checklist 
recording proper 
use of material and 
procedures.  

 Project rubric  
 

Summative Assessment 

 Rubric 

 Artist statement 

Know: 
Color: contrasting, triads, tints and 
shades 
 
Value 
 
Space: positive and negative;  
 
foreground, background 
 
Balance: symmetrical and asymmetrical 
 
Form: additive and subtractive 
 
Emphasis and focal point 
 
Line: contour, gestures (all things are 
shapes) 
 
Artists plan and refine their work. 
 
Craftsmanship 
 
Do: 
Identify, describe, and create 
composition demonstrating 
foreground, middle ground, and 
background utilizing different 
perspective techniques (worms eye, 
birds eye). 
 

Example Lesson/Activity: 
 
Shapes and Spaces 
Positive and negative 
shapes (Explorations in 
Art  p.20) 
 
Students will create 
positive and negative 
silhouetted images of 
figures in action. Students 
will draw, and then cut 
their figure out. Lay the 
shape on black paper and 
cut out the silhouette, 
creating a negative space. 
(fold paper in half in order 
to cut out the silhouette)  
Repeat figures in different 
action pose creating a 
“frieze” with rhythmic 
patterns.  
Use color, size, value, or 
line to create emphasis. 

Explorations in Art 
(Davis) grade level 3 
Unit 1, lesson 5, (p.20) 
 
Materials: 
black paper 
white paper 
color paper 
scissors  
Exacto knives (teach safe 
use) 
Glue sticks 
Sketchbooks/newsprint 
Color pencils 
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Understandings/Big Ideas, 
Standards, and 

Learning Objectives 

Acceptable Evidence for 
Assessment 

Knowledge/Skills Needed to 
Demonstrate Understandings 

(Knows/Dos) 

Instructional Method 
Exemplars 

Materials/Resources 

Demonstrate different values within a 
composition. 
 
Identify, describe, and create works 
with positive and negative space. 
 
Distinguish between and create 
additive and subtractive forms. 
 
Identify the focal point/emphasis of a 
work. 
 
Create emphasis in a work. 
 
Distinguish between and create works 
utilizing contour and gesture. 
 
Articulate the steps of the art making 
process. 
 
Demonstrate craftsmanship through 
proper technique. 

2. Artists use a variety of 
resources to create works of 
art. 
 
Standards: 

 9.1.3 A, E 

 9.4.3 D 
 
Objectives: 

 Students identify the 
resources used to develop 
a work. 

Formative Assessment 

 Teacher 
observation and 
discussion checklist 
of objectives. 

 Student  process 
checklist 
 

Summative Assessment 

 Student self and/or 
peer critique guided 
by rubric 

 rubric 

Know: 
Artists use permanent and ephemeral 
resources that you can touch or 
resources you think about, such as 
personal experience, memories, 
artifacts, and artistic materials, 
reference materials (books, poems, 
images, music, and computer, art) to 
create art. 
 
Do: 

 Illustrate stories, poems, 
experiences, and ideas. 

Example Lesson/Activity: 
Survey and Convey: 
Brainstorm personal 
artifacts that have some 
memory association. Share 
with class to help generate 
other ideas. 
 
Collect personal artifacts 
related to stories from 
school and home 
environments. 
 
Use the personal artifact as 
the center of an 

(alternative lesson for grade 
level big idea II) 
Explorations in Art 
(Davis) grade level 4  
(appropriate for 3rd grade) 
Assemblage 
Dumpster Dragons 
 (p.158-159) 
 
Materials: 
Found or personal artifacts 
Collage materials 
Cardboard, oak tag 
Crayons, colored pencils 
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Understandings/Big Ideas, 
Standards, and 

Learning Objectives 

Acceptable Evidence for 
Assessment 

Knowledge/Skills Needed to 
Demonstrate Understandings 

(Knows/Dos) 

Instructional Method 
Exemplars 

Materials/Resources 

 Students will illustrate 
stories, poems, 
experiences, and ideas. 

 Students will experiment 
with a variety of 
permanent and ephemeral 
(memory, imagination) 
resources to create art. 

 Experiment with a variety of 
permanent and ephemeral personal 
experiences, memories, artifacts, 
and artistic materials, reference 
materials (books, poems, images, 
music, and computer, art) to create 
art. 

assemblage.  Add 
drawings, collage materials 
and words to express the 
story associated with the 
memory.  

3. Art making is a way to 
express thoughts and feelings. 
 
Standards: 

 9.1.3 A, C 

 9.4.3 B, D 
 
Objectives:  

 Students will create a 
composition 
demonstrating an 
understanding of how 
line, shape and color 
express mood. 

 

Formative Assessment 

 Teacher 
observation of 
student midpoint 
point critique using 
checklist 

 
Summative Assessment 

 Student/teacher 
conference about 
composition using 
teacher guided 
questions and 
checklist 

Know: 
Color, line, and shape influence the 
mood and emotion of a work of art. 
 
Do: 
Use color, line, and shape to establish a 
mood in a work of art. 
 
Explore the use of line, shape and 
color to express mood. 

Example Lesson/Activity: 
Starry Starry Night: 
Examine examples of 
Expressionism, such as 
Starry Night. 
 
Discuss in terms of the 
impact of color, line, and 
shape on the mood of the 
piece and the 
compositional organizers 
of fore-mid-back-ground. 
 
Create a landscape that 
shows emotion using 
natural disasters. 

Explorations in Art 
(Davis) grade level 3  
Dream of imaginary lands 
(p.50-57)) 
Critical analysis (Davis p. 57) 
Rubric to assess critical 
analysis: The Cognitive 
Process Dimension  
The New Bloom’s Taxonomy 
(Davis p. 181B) 
 
Materials: 
Oak tag 
Oil pastel 
Watercolor 
pencil 

4. Artists’ choices are 
impacted by culture and 
resources. 
 
Standards: 

 9.1.3 A 

 9.2.3 D, H  

 9.3.3 F 
 

Objectives: 

 Students will compare and 
contrast a locally 

Formative Assessment 

 Student written 
responses to 
essential questions. 

 Student compare 
and contrast 
worksheet listing 
similarities and 
differences between 
a locally produced 
work of art with 
one made from 

Know: 
Art reflects the time, place, and 
available resources of the artist. 
 
Do: 
Compare and contrast a locally 
produced work of art with one made 
from another time and place. 
 
Create a work of art that reflects the 
student’s neighborhood. 

Example Lesson/Activity: 
A Toy is a Toy is a Toy: 
Choose a toy from a 
contemporary market and 
one from 50+yrs ago, and 
compare & contrast 
utilizing formal elements. 
Viewfinder / Smartphone: 
Steamboat Willie / Mickey 
Mouse 

*see handbook exemplar 
 
Explorations in Art 
 (Davis) grade level 4 
Guiding Response to Art 
(p. R24) 
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Understandings/Big Ideas, 
Standards, and 

Learning Objectives 

Acceptable Evidence for 
Assessment 

Knowledge/Skills Needed to 
Demonstrate Understandings 

(Knows/Dos) 

Instructional Method 
Exemplars 

Materials/Resources 

produced work of art with 
one made from another 
time and place.  
 

another time and 
place. 

Summative Assessment 

 Student 
presentation of a 
work of art 
reflecting 
neighborhood 
evaluated with a 
presentation rubric. 

5. People reflect on & make 
personal connections to art. 
 
Standards: 

 9.3.3 B, C, F  

 9.4.3 B 
 

Objectives: 

 Students will describe 
their personal connection 
to a piece of art through 
writing or oral discussion. 

 

Formative Assessment 

 Class discussion 
checklist on 
personal 
connections to 
work of art 

 
Summative Assessment 

 Student 
presentation of a 
work or works of 
art where student 
orally and/or in 
writing defends 
their opinion 
guided by 
presentation rubric. 

Know: 
Art has meaning. 
 
Do: 
Reflect on and describe personal 
connections to a piece of art. 

Example Lesson/Activity: 
Collections:  
Sort artist cards 
(showcasing a range of 
artwork) and group into 
collections based on a 
student-chosen theme.  
 
Exhibit and defend. 

Explorations in Art 
 (Davis) grade level 4 
Guiding Response to Art 
(p. R24) 
 

6. There are many reasons for 
valuing art. 
 
Standards: 

 9.2.3 D 

 9.3.3 F 

 9.4.3 B 
 
Objectives: 

Formative Assessment 

 Student graphic 
organizers 
comparing analysis 
from different 
perspectives. 

Summative Assessments 

 Presentation rubric 

Know: 
The value of a work of art can be 
based on different qualities, such as: 

 Marketability 

 Personal aesthetic 

 Historical significance 

 Personal significance 

 Popularity 
 

Example Lesson/Activity: 
Critical Analysis: 
Choose a personal artifact, 
analyze, and defend the 
artifact through the lens of 
historic significance and/or 
marketability/popularity. 

Critical  analysis tips: 
http://artsedge.kennedy-
center.org/educators/how-
to/tipsheets/art-crit-made-
easy.aspx 
 

http://artsedge.kennedy-center.org/educators/how-to/tipsheets/art-crit-made-easy.aspx
http://artsedge.kennedy-center.org/educators/how-to/tipsheets/art-crit-made-easy.aspx
http://artsedge.kennedy-center.org/educators/how-to/tipsheets/art-crit-made-easy.aspx
http://artsedge.kennedy-center.org/educators/how-to/tipsheets/art-crit-made-easy.aspx
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Understandings/Big Ideas, 
Standards, and 

Learning Objectives 

Acceptable Evidence for 
Assessment 

Knowledge/Skills Needed to 
Demonstrate Understandings 

(Knows/Dos) 

Instructional Method 
Exemplars 

Materials/Resources 

 Students will analyze the 
value of works of art 
through perspectives that 
differ from their own. 

Do: 
Analyze the value of different works of 
art through different perspectives. 
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PITTSBURGH PUBLIC SCHOOLS 
Curriculum Design Framework 

Grade: Fourth Grade 
Course: Visual Art 

 

Understandings/Big 
Ideas, Standards, and 
Learning Objectives 

Acceptable Evidence 
for Assessment 

Knowledge/Skills Needed 
to Demonstrate 
Understandings 
(Knows/Dos) 

Instructional Method 
Exemplars 

Materials/Resources 

1. Artistic skills improve 
with practice. 
 
Standards: 

 9.1.5 A, G 
 

Objectives: 

 Students will create 
compositions 
demonstrating 
knowledge of: color, 
composition, form, 
space, harmony and 
unity. 

 Students will create a 
painting using a 
variety of line, brush 
strokes and mixing 
intermediate colors. 

 Students will explain 
what form and 
function are and the 
impact that function 
has on form.  

 
 

Formative Assessment 
 

 Exit tickets 
assessing 
understanding 
of form and 
function 

 Student created 
rubric assessing 
use of color, 
form, space, 
harmony, unity, 
lines, paint, and 
tertiary colors 

 Mid point peers 
critique using 
rubric... 

 
Summative 
Assessment 

 Self, teacher 
and/or peer 
review using 
rubric 

Know: 
Color: intermediate (tertiary) 
 
Space: One-point 
perspective, proportion, 
scale, distortion and indoor 
and outdoor space 
 
Composition: harmony and 
unity 
 
Variety of line and brush 
stroke 
 
Form and function 
 
Do: 
Identify and create works 
with intermediate colors. 
 
Create works with one-point 
perspective. 
 
Create emphasis in a work 
through proportion and 
scale. 

 

Example Lesson/Activity: 
Still Life: Does it Work? 
Investigate qualities of 
successful and unsuccessful 
still-life works of art.  
 
Apply this learning to the 
arrangement of a classroom 
still-life. 
 
Draw, and then paint this 
composition paying 
attention to cropping, 
harmony, unity, and 
proportion. (Wayne 
Thiebaud, Van Gogh’s 
Sunflowers, Amelia Pelaez del 
Casal’s Fishes …) 
 
 
Example Lesson/Activity: 
Problems? We got 
Solutions: 
Identify a classroom or 
school need and create 
functional designs to 
address the problem, such 
as: 

 Using Chuck Close 
as inspiration, how 
could students 

Explorations in Art 
(Davis) 4th grade  
Fishes 
Amelia Pelaez del Casal’s  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
www.chuckclose.coe.uh.edu/ 
learning/TeacherPacket.html 
 
 

http://www.chuckclose.coe.uh.edu/
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Understandings/Big 
Ideas, Standards, and 
Learning Objectives 

Acceptable Evidence 
for Assessment 

Knowledge/Skills Needed 
to Demonstrate 
Understandings 
(Knows/Dos) 

Instructional Method 
Exemplars 

Materials/Resources 

design art tools for 
disabled students 

 There are too many 
squeaky sneakers in 
the hallway, how 
can you design anti-
squeaky sneakers? 

2. All materials and tools 
can have multiple 
applications. 
 
Standards: 

 9.1.5 J 
 
Objectives: 

 Students will 
investigate materials 
and tools and create 
art using them in 
multiple ways. 

 Students will make 
and explain choices 
regarding the use of 
tools and materials to 
achieve desired effect. 

Formative Assessment 

 Class 
brainstorming 
discussion on 
nontraditional 
material and tool 
usage 

 
Summative 
Assessment 

 Student created 
graphic 
organizer 
outlining the 
various ways 
they used 
materials and 
tools. 

 Explanation of 
challenges and 
success found 
while using non-

Know: 
Materials and tools can be 
used in multiple ways. 
 
An artist improvises using 
available resources to solve 
artistic problems. 
 
Do: 
Investigate materials and 
tools and create art using 
them in multiple ways. 
 
Make choices regarding the 
use of tools and materials to 
achieve desired effect. 

Example Lesson/Activity: 
Ambush Art: 
Pay reference to popular 
TV challenge shows like: 
Project Runway, Top Chef, 
A Work of Art (Bravo.com)  
 
Create a work of art using 
traditional materials in non-
traditional ways, such as a 
crayon iron mono-print or 
clothing from duct tape   
 
Discuss the benefits and 
challenges of your choices. 
 
Document the process and 
the final work  

Explorations in Art 
(Davis) 4th grade  
Uncommonly Common 
(p. 174-177) 
 
 
Explorations in Art 
(Davis) 5th grade  
Adapt for 4th grade 
Unit 3 Surprises Materials and Forms  
Blue Vase with Nasturtiums (1987) Judy Pfaff 
(p.62) 
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Understandings/Big 
Ideas, Standards, and 
Learning Objectives 

Acceptable Evidence 
for Assessment 

Knowledge/Skills Needed 
to Demonstrate 
Understandings 
(Knows/Dos) 

Instructional Method 
Exemplars 

Materials/Resources 

traditional 
materials. 

 
 
 

3. Art reflects time and 
place. 
 
 
 
 
Standards: 

 9.1.5 A 

 9.2.5 B, C, J 

 9.3.5 F 

 9.4.5 D 
 
Objectives: 

 Students will analyze 
and describe works of 
art from the past and 
present. 

 

Formative Assessment 

 Graphic 
organizer 
comparing 
works of art 
over time and 
place 

Summative 
Assessment 

 Written report 
analyzing a 
contemporary 
and historical 
work of art 

 

Know: 
Art is a vehicle for 
understanding the past and 
present. 
 
Do: 
Analyze and describe works 
of art from the past and 
present. 

Example Lesson/Activity: 
Past/Present: 
Analyze a work of art in 
reference to; 

 Who created the 
work 

 Where and When it 
was made  

 Current events; 
political, social, 
environmental (i.e. 
Picasso’s Guernica 
and Sheppard 
Farey’s Obama 
Hope campaign 
poster) 

 
Identify how the formal 
elements are used to convey 
messages within these 
works 
 
Apply this learning to the 
creation of a poster to 
address a contemporary 
social/political issue. 

 
 
Shepard Fairy 
http://en.wikipedia.org/wiki/Barack_Obama_ 
%22Hope%22_poster 
 
PBS How Art Made the World 
www.media-
studies.ca/articles/images_propaganda.htm 
 
Visual Thinking Strategies 
www.vtshome.org/pages/a-vts-discussion#4 
 

4. Artists can make art 
independently or 
collaboratively. 
 

Formative Assessment 

 Oral student 
responses of 
personal maps 

Know: 
Artists can create 
individually or with others. 
 

Example Lesson/Activity: 
Security Quilts of Self: 

Underground Railroad Quilt Code 
www.osblackhistory.com/quilts.php 
 
American Studies,  

http://en.wikipedia.org/wiki/Barack_Obama_
http://www.media-studies.ca/articles/images_propaganda.htm
http://www.media-studies.ca/articles/images_propaganda.htm
http://www.vtshome.org/pages/a-vts-discussion#4
http://www.osblackhistory.com/quilts.php
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Understandings/Big 
Ideas, Standards, and 
Learning Objectives 

Acceptable Evidence 
for Assessment 

Knowledge/Skills Needed 
to Demonstrate 
Understandings 
(Knows/Dos) 

Instructional Method 
Exemplars 

Materials/Resources 

Standards: 

 9.1.5 A 
 
Objectives: 

 Students will 
participate in the 
artistic process, 
creating a work of art 
both independently 
and collaboratively. 

 

 Classroom share 
out, students 
talk about their 
quilt squares. 

 
Summative 
Assessment 

 Rubric  
 

There are reasons for 
creative working 
independently or 
collaboratively. 
 
Do: 
Create a work of art as a 
group. 

Examine the quilt patterns 
used by members of the 
underground railroad. 
 
Students will create a map 
of their lives in a quilt 
square, for example: 

 Birth Place 

 Parent/Guardians 

 Friends 

 Home 

 School 
 
Create a collaborative quilt 
that is comprised of all 
student maps 
 
Display quilt in a public 
place (school entrance)   

University of Virginia 
www. xroads.virginia.edu/~ug97/quilt/ 
atrads.html. 
 
 
PBS How Art Made the World 
Once Apon a Time 
www.pbs.org/howartmadetheworld/ 
resources/lesson4/ 
 
 
 

5. People analyze & make 
decisions about art. 
 
Standards: 

 9.3.5 A, B, D 
 
Objectives: 

 Students will use 
formal criticism to 
discuss and evaluate a 
work of art. 
 

Formative Assessment 

 Pre- survey 

 Group analysis 
presentation of a 
work of art 
using formal 
criticism 
assessed with a 
student 
generated 
presentation 
rubric  

 
Summative 
Assessment 

Know: 
Analyzing art can influence 
our opinions about the art 
(formal criticism). 
 
Do: 
Use formal criticism to 
discuss and evaluate a work 
of art. 

Example Lesson/Activity: 
Visual Thinking: 
Complete a pre-survey 
capturing an intuitive 
response to a work of art. 
 
Participate in a group 
critique organized around 
the formal elements; 
describe, analyze, interpret, 
& judge.  
 
Complete a post-
survey/personal reflection 
about the change from pre 
to post. 

Visual Thinking Strategies 
 
www.vtshome.org/pages/a-vts-discussion#4 
 

http://www.pbs.org/howartmadetheworld/
http://www.vtshome.org/pages/a-vts-discussion#4
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Understandings/Big 
Ideas, Standards, and 
Learning Objectives 

Acceptable Evidence 
for Assessment 

Knowledge/Skills Needed 
to Demonstrate 
Understandings 
(Knows/Dos) 

Instructional Method 
Exemplars 

Materials/Resources 

 Post survey/ 
personal 
reflection 

6. Ideas about beauty 
change over time and 
place. 
 
Standards: 

 9.2.5 D 

 9.3.5 F 

 9.4.5 A 
 
Objectives: 

 Students will examine 
works from different 
cultures and time 
periods in order to 
analyze and discuss 
the standards of 
beauty over time and 
place. 

Formative Assessment 

 Timeline 
outlining the 
changes in 
beauty over time 

 
Summative 
Assessment 

 Final analysis 
rubric 

Know: 
Popular culture influences 
perceptions of beauty. 
 
Do: 
Analyze and discuss the 
standards of beauty over 
time and place. 

Example Lesson/Activity: 
HAIR!! Long Beautiful 
Hair! 
Research the history of hair 
styles. 
 
Look at various genres of 
hair styles over time. Create 
a visual timeline of styles 
 
Students analyze how 
beauty is represented in 
different eras. 

20th Century Hairstyles 
http://thehistoryofthehairsworld.com/ 
hair_20th_century.html 

 
 

http://thehistoryofthehairsworld.com/
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PITTSBURGH PUBLIC SCHOOLS 
Curriculum Design Framework 

Grade: Fifth Grade 
Course: Visual Art 

 

Understandings/Big 
Ideas, Standards, and 
Learning Objectives 

Acceptable Evidence for 
Assessment 

Knowledge/Skills Needed to 
Demonstrate Understandings 

(Knows/Dos) 

Instructional Method 
Exemplars 

Materials/Resources 

1. Artists experiment with 
and practice techniques. 
 
Standards: 

 9.1.5 A, G 
 
Objectives: 

 Students will create 
compositions 
demonstrating knowledge 
of: Color theory (black 
and white, pigment and 
light, saturation, hues, 
intensity, opacity, 
transparency)  

 Students will create a 
work of art from 
observation using various 
light sources. 

 Students will identify and 
distinguish between 
(Architectural) natural 
and man-made forms. 

 Students will create a 
work of art 
demonstrating the 
illusion of space on a 
two-dimensional plane. 

 Student will know the 
proportions of the 
human body. 

Formative Assessment 

 Vocabulary quiz 
and/or game 

 Value scale. 
 
Summative Assessment 

 Project rubric 

Know: 
Color theory: black and white, 
pigment and light, saturation, hues, 
intensity, opacity, transparency 
 
Light: sources, colors, depth,  
 
Form: Architectural form & structural 
integrity 
 
Proportion: golden mean, bodily 
proportions 
 
Space: Linear perspective & pos/neg 
space 

 
Do: 
Create works from observation. 
 
Experiment with and apply color 
theory to work. 
 
Experiment, examine, and identify 
the effects of light and dark to create 
depth, emphasis, and movement. 
 
Identify and distinguish between 
natural and man-made forms. 
 
Create a work of art demonstrating 
the illusion of space on a two-
dimensional plane. 

Example Lesson/Activity: 
Value Still Life’s! 
Arrange a still life (include 
objects with similar and 
different forms.) 
 
Use a viewfinder to 
choose the part of a still 
life that you want to draw. 
 
Use white chalk to sketch 
still life on colored paper. 
 
Outline the main shapes 
with oil pastels. 
 
Create values by blending 
color with white or black) 
 
 
Example Lesson/Activity: 
Go Cubist! 
Reference Lichtenstein’s 
Cubist image and 
deconstruct elements. 
 
Use viewfinder to select 
areas of the still life to 
draw from different views 
and combine into a whole 
composition. 
 

Explorations in Art  
(Davis) 
A Tradition of Still Life 
 (p34-35) 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Explorations in Art  
(Davis) 
Styles in Still Life 
(p.36-41) 
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Understandings/Big 
Ideas, Standards, and 
Learning Objectives 

Acceptable Evidence for 
Assessment 

Knowledge/Skills Needed to 
Demonstrate Understandings 

(Knows/Dos) 

Instructional Method 
Exemplars 

Materials/Resources 

Emphasize color, value 
and pattern in the final 
piece. 

2. Artists use their own 
experience as inspiration for 
their work. 
 
Standards: 

 9.1.5 E 
 
Objectives:  

 Students will create a 
work of art that 
references a personal 
experience. 

Formative Assessment 

 Journal 

 Critique 
 
Summative Assessment 

 Artist statement 

 Rubric 

Know: 
Personal experiences and stories 
inspire and inform work. 
 
Do: 
Translate a personal experience or 
story into visual imagery. 

Example Lesson/Activity: 
Remember When…: 
Pair-share with another 
student to brainstorm 
stand-out memories 
and/or important personal 
stories. 
 
Example Lesson/Activity: 
Create a personal work of 
art (collage, story-quilt, 
ceramic vase, or painting) 

Explorations in Art 
(Davis) 
Everyday Stories 
Illustration and Composition 
 (p.134-135)) 
 
 
Explorations in Art 
(Davis) 
Stories in Fabric (p.42-43) 
 

3. Art is created to process 
and communicate 
information. 
 
Standards: 

 9.1.5 A 

 9.4.5 B, D 
 
Objectives: 

 Students will create a 
work of art that conveys 
information or relays a 
message. 

Formative Assessment 

 Describe and 
analyze possible 
meaning in 
Haring’s symbols 

 Chart 
characteristic for 
creation of 
successful symbol 
meaning 

 
Summative Assessment 

 Create a rubric 
based on a chart to 
assess student 
individual symbols 

 Students complete 
a reflection of their 
symbol and the 
effectiveness it has 

Know: 
Art can influence our thoughts, 
opinions, and ideas. 
 
Example: Propaganda and advertising 
are reflective of the time and are 
designed to be personally meaningful. 
 
Do: 
Create a work of art that conveys 
information or relays a message. 

Example Lesson/Activity: 
Symbols as Language: 
Reference Keith Haring’s 
public art and use of 
symbolism. 
 
Students recreate Haring 
works of art that are the 
most meaningful. 
 
Create a black and white 
design that communicates 
specific values and 
traditions in your school.  

PBS- How Art changed the World:  
The Art of Persuasion. 
www.pbs.org/howartmadetheworl
d/ 
episodes/persuasion/ 
 
 
 
 
 
 Explorations in Art 
(Davis) 
Share Ideas in Different Ways 
Communicating with Symbols 
(p.140-147) 

http://www.pbs.org/howartmadetheworld/
http://www.pbs.org/howartmadetheworld/
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Understandings/Big 
Ideas, Standards, and 
Learning Objectives 

Acceptable Evidence for 
Assessment 

Knowledge/Skills Needed to 
Demonstrate Understandings 

(Knows/Dos) 

Instructional Method 
Exemplars 

Materials/Resources 

to project a 
meaning 

4. An artist’s style can be 
influenced by current or past 
works of art. 
 
Standards: 

 9.2.5  E, I, K 

 9.4.5 C, D 
 
Objectives: 

 Students will reflect on 
personal and master 
works of art, and 
consider how they 
influenced each other 
and are influenced by 
other works of art. 

Formative Assessment 

 Create a graphic 
organizer for the 
information 
researched about a 
favorite art 
movement. 

 Defend in writing, 
preliminary 
sketches to justify 
why/how the 
student art created 
is reflective of the 
chosen art 
movement. 

 
Summative Assessment 

 Use student 
objectives to assess 
work in a rubric 
form 

 Student self reflect 
on the comparison 
of their art and 
other works of art 
created during the 
movement chosen 

 

Know: 
Artists don’t work in isolation. 
 
Do: 
Examine personal and master works 
in order to reflect on the ways artists 
are influenced by their predecessors’ 
works. 
 
 

Example Lesson/Activity: 
Art Movements: 
Study movements from 
Art History 
 
In small groups choose a 
significant movement  
 
Research and create a 
work utilizing the rules 
that govern the style and 
techniques of the work. 
 
Review other works of art 
created within the same 
moment in time. 
 
Compare other artworks 
to created artwork. 
 
Discuss similarities in 
style.  
 
Reflect on created works 
of art. 

How African masks influenced 
Picasso and Cubism. 
Metropolitan Museum of Art 
http://www.metmuseum.org/toah
/hd/aima/hd_aima.htm 
 
 
 
How advertising images influenced 
the works of Roy Lichtenstein. 
The Art of Popular Culture 
http://www.artyfactory.com/art_a
ppreciation/art_movements/pop_
art.htm 
 
 
 
How Kehinde Wiley references 
past styles of portraiture and 
applies to contemporary figures. 
artnet.com 
http://www.artnet.com/awc/kehi
nde-wiley.html 
 
 
Explorations in Art 
(Davis) 5th grade 
Cultural Meanings 
(p142-143) 
 
 
 

5. People interpret the 
meaning of art. 
 

Formative Assessment 

 Journaling 

Know: Example Lesson/Activity: 
Uncharted Waters: 

2011 Venice Biennial 
http://www.artecommunications.c
om/index.php?option=com_conte

http://www.metmuseum.org/toah/hd/aima/hd_aima.htm
http://www.metmuseum.org/toah/hd/aima/hd_aima.htm
http://www.artyfactory.com/art_appreciation/art_movements/pop_art.htm
http://www.artyfactory.com/art_appreciation/art_movements/pop_art.htm
http://www.artyfactory.com/art_appreciation/art_movements/pop_art.htm
http://www.artnet.com/awc/kehinde-wiley.html
http://www.artnet.com/awc/kehinde-wiley.html
http://www.artecommunications.com/index.php?option=com_content&view=article&id=2376%3Aimmaterial-spaces-12-mostra-internazionale-darchitettura-la-biennale-di-venezia&catid=125%3A2010&lang=en
http://www.artecommunications.com/index.php?option=com_content&view=article&id=2376%3Aimmaterial-spaces-12-mostra-internazionale-darchitettura-la-biennale-di-venezia&catid=125%3A2010&lang=en
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Understandings/Big 
Ideas, Standards, and 
Learning Objectives 

Acceptable Evidence for 
Assessment 

Knowledge/Skills Needed to 
Demonstrate Understandings 

(Knows/Dos) 

Instructional Method 
Exemplars 

Materials/Resources 

Standards: 
 

 9.3.5 A 

 9.4.5 B 
 
Objectives: 

 Students will write or 
discuss their first 
impression of a work of 
art before following the 4 
steps of the critical 
process. 

 Students will participate 
in a group critique. 

 
Summative Assessment 

 Formal Critique: 
written and/or 
verbal 

 

Analyzing art can inform and 
influence the viewer’s interpretation 
of a work of art. 
 
Do: 
Use formal and intuitive criticism to 
interpret the meaning of a work of 
art. 

Choose an unfamiliar work 
of art (from the Venice 
Biennial for example) and 
journal interpretations 
using intuitive, then formal 
analysis: describe, analyze, 
interpret, and judge. 

nt&view=article&id=2376%3Aim
material-spaces-12-mostra-
internazionale-darchitettura-la-
biennale-di-
venezia&catid=125%3A2010&lang
=en 
 
Explorations in Art 
(Davis) 5th grade 
Guiding response to art 
(p. R24-28) 
 
 
Visual Thinking Strategies 
www.vtshome.org/pages/a-vts-
discussion#4 
 

6. Many factors determine 
and influence the value of art. 
 
Standards: 

 9.2.5 E, I 

 9.3.5 A, F 

 9.4.5 A, B, C, D 
 

Objectives: 

 Students will research a 
work of art and speculate 
about what elements of 
cultural context 
influenced its past and 
current value.  

 Students will compare 
and contrast two works 
of art to determine why 
they have value. 

Formative Assessment 

 Diagrams 

 Mind maps 

 Journals 
 
Summative Assessment 

 Report 
 

Know: 
The value of a work of art is 
determined by many factors such as: 

 Popular opinion 

 Living or dead artist 

 Past success of artist 

 Reproducibility 

 Art form, medium, size 

 Originality 

 Novelty 
 
Do: 
Research a work of art and speculate 
about what influenced its past and 
current value. 
 
Compare and contrast two works of 
art to determine why they have value. 

Example Lesson/Activity: 
Pop Tart Boxes 
Create “Pop Tart Box” 
designs from the Burton 
Morris website. 
 
Anonymously present to 
the class 1 Burton Morris 
and 1 student generated 
design. 
 
Determine the value based 
on formal analysis as well 
as the following: popular 
opinion, past success of 
artist, reproducibility, art 
form, medium, size, 
originality, and/or novelty. 

Kellogg’s Pop Tarts 
http://www.poptartsworld.com/ 
 
 
Burton Morris 
http://www.burtonmorris.com/ 
 
 
 

http://www.artecommunications.com/index.php?option=com_content&view=article&id=2376%3Aimmaterial-spaces-12-mostra-internazionale-darchitettura-la-biennale-di-venezia&catid=125%3A2010&lang=en
http://www.artecommunications.com/index.php?option=com_content&view=article&id=2376%3Aimmaterial-spaces-12-mostra-internazionale-darchitettura-la-biennale-di-venezia&catid=125%3A2010&lang=en
http://www.artecommunications.com/index.php?option=com_content&view=article&id=2376%3Aimmaterial-spaces-12-mostra-internazionale-darchitettura-la-biennale-di-venezia&catid=125%3A2010&lang=en
http://www.artecommunications.com/index.php?option=com_content&view=article&id=2376%3Aimmaterial-spaces-12-mostra-internazionale-darchitettura-la-biennale-di-venezia&catid=125%3A2010&lang=en
http://www.artecommunications.com/index.php?option=com_content&view=article&id=2376%3Aimmaterial-spaces-12-mostra-internazionale-darchitettura-la-biennale-di-venezia&catid=125%3A2010&lang=en
http://www.artecommunications.com/index.php?option=com_content&view=article&id=2376%3Aimmaterial-spaces-12-mostra-internazionale-darchitettura-la-biennale-di-venezia&catid=125%3A2010&lang=en
http://www.vtshome.org/pages/a-vts-discussion#4
http://www.vtshome.org/pages/a-vts-discussion#4
http://www.poptartsworld.com/
http://www.burtonmorris.com/
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Understandings/Big 
Ideas, Standards, and 
Learning Objectives 

Acceptable Evidence for 
Assessment 

Knowledge/Skills Needed to 
Demonstrate Understandings 

(Knows/Dos) 

Instructional Method 
Exemplars 

Materials/Resources 
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PITTSBURGH PUBLIC SCHOOLS 
Curriculum Design Framework 

Grade: Sixth Grade 
Course: Visual Art 

 

Understandings/Big Ideas, 
Standards, and 

Learning Objectives 

Acceptable Evidence for 
Assessment 

Knowledge/Skills Needed to 
Demonstrate Understandings 

(Knows/Dos) 

Instructional Method 
Exemplars 

Materials/Resources 

1. Artists plan their work and 
refine their techniques. 
 
Standards: 

 9.1.8 A, G 
 

Objectives: 

 Students will create 
preliminary sketches, 
thumbnails, sketchbooks 
and/or portfolios in order 
to demonstrate multiple 
solutions to a problem. 
  

 Students will create a 
portfolio that includes 
works demonstrating a 
variety of color schemes, 
shading techniques, and 
perspectives. 

Formative Assessment 

 Teacher assesses 
and provides 
feedback on the 
proper tools and 
techniques. 

 Peer critique of 
preliminary 
drawings.     

 
Summative Assessment 

 Rubric 

 Artist Statement 
 

Know: 
Color schemes: monochromatic, 
analogous, split compliments, tetrad 
 
Neutrals 
 
Studies and thumbnail sketches 
 
Shading techniques: stippling, hatching, 
cross-hatching, blending 
 
Two point perspective 
 
Volume 
 
Chiaroscuro 
 
Do: 
Generate multiple solutions to a 
problem. 
 
Demonstrate process through 
maintaining a sketchbook. 
 
Analyze and reflect in writing on their 
technique and works. 
 
Demonstrate the process of refinement 
through multiple iterations. 
 

Example Lesson/Activity: 
Is It Art?: 
Create a series of sketches 
practicing techniques and 
skills using gesture, contour, 
blind contour, negative 
space…. 
(focus: technique) 
 
Use white chalk on a dark 
background; bring a 
community/social issue to 
attention through graffiti 
(abandoned housing, 
violence, drugs, and 
homelessness, celebrations 
of food and friends, religion, 
renewal…) 
(focus: message 
communication) 
 
Example Lesson/Activity: 
Hands Drawing Hands! 
Study Escher’s use of 
shading techniques in his 
drawings.  

  Skill building work: 
hatching, stippling, 
gradations, blending, 
cross-hatching, tonal 
studies.   

 

Cy Twombly Blackboard Art 
1967-1971 
http://www.menil.org/colle
ction/CyTwomblyInDepth.p
hp 
 
 
Jean Michel-Basquiat 
http://www.brooklynmuseu
m.org/exhibitions/basquiat/ 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
MC Escher – Drawing 
Hands 
Oracle Think Quest 
Projects by students for 
students 
http://library.thinkquest.org
/25459/learning/escher/dra
winghands.html 

http://www.menil.org/collection/CyTwomblyInDepth.php
http://www.menil.org/collection/CyTwomblyInDepth.php
http://www.menil.org/collection/CyTwomblyInDepth.php
http://www.brooklynmuseum.org/exhibitions/basquiat/
http://www.brooklynmuseum.org/exhibitions/basquiat/
http://library.thinkquest.org/25459/learning/escher/drawinghands.html
http://library.thinkquest.org/25459/learning/escher/drawinghands.html
http://library.thinkquest.org/25459/learning/escher/drawinghands.html
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Understandings/Big Ideas, 
Standards, and 

Learning Objectives 

Acceptable Evidence for 
Assessment 

Knowledge/Skills Needed to 
Demonstrate Understandings 

(Knows/Dos) 

Instructional Method 
Exemplars 

Materials/Resources 

Create a portfolio of works using a 
variety of color schemes, shading 
techniques, and perspectives. 
 
Create volume by using Chiaroscuro. 

Practice and develop 
observational drawing of 
one’s own hands, and the 
development of the hand 
tessellation. 

 

2. Artists use traditional and 
contemporary tools and 
resources to create work. 
 
Standards: 

 9.1.8 A, J 

 9.2.8 D, E 

 9.4.8 C 
 

Objectives: 

 Students will create a work 
utilizing a variety of artistic 
tools. 

 Students will examine a 
variety of works of art and 
identify the tools that were 
used and be able to justify 
their answers with 
supporting visual evidence. 

Formative Assessment 

 Group discussion 

 Compare and 
Contrast Venn 
Diagram 

 Peer review of 
preliminary 
sketches  

 
Summative Assessment 

 Rubric  

 Visual/oral 
presentation of 
final project to 
peers 

 

Know: 
Traditional and contemporary tools and 
resources are used to create art. 
 
Do: 
Look at artwork and speculate the tools 
and resources the artist may have used. 
 
Discuss why you believe those tools 
were used to hypothesize why those 
choices were made. 

Example Lesson/Activity: 
Graffiti so easy a caveman 
can do it! 
Study the variations of 
graffiti art throughout time: 
Cave Paintings, Jean Michel 
Basquiat, train car graffiti, 
hip-hop (identify the various 
tools used)  
 
Compare and contrast these 
images with a list of criteria 
for students to use when 
creating an original piece of 
graffiti inspired art. Students 
choose from a variety of 
tools needed to execute their 
piece of art.  
(extension) 
Use stop-motion animation 
to develop graffiti inspired 
drawings into an animated 
piece. 

Muto, a wall painted 
animation by BLU: 
www.BLUBLU.org 
 
 
 

3. Art has both personal 
relevance and historical 
significance. 
 
Standards: 

 9.1.8 A 

 9.3.8 E, F 
 

Formative Assessment 

 Orally defend 
choices of artwork 
using appropriate 
vocabulary 

 Journaling 
 
Summative Assessment 

Know: 
Art can be created and viewed through 
multiple lenses (personal, feminist, 
social, cultural, historical, religious, 
racial, generational, etc.). 
 
Do: 

Example Lesson/Activity: 
Teenie Harris 
Create an acquisition 
committee (The Museum 
Acquisition Committee 
serves as a consultant for 
the acquisition of major 
works of art. Acquisitions 
are presented for the 

American Cultural History-
1950-1959 
www.kclibrary.lonestar.edu/
decade50.html 
 
 
 
Carnegie Museum of Art: 
Teenie Harris archives 

http://www.blublu.org/
http://www.kclibrary.lonestar.edu/decade50.html
http://www.kclibrary.lonestar.edu/decade50.html
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Understandings/Big Ideas, 
Standards, and 

Learning Objectives 

Acceptable Evidence for 
Assessment 

Knowledge/Skills Needed to 
Demonstrate Understandings 

(Knows/Dos) 

Instructional Method 
Exemplars 

Materials/Resources 

Objectives: 

 Students will choose a 
work of art and analyze it 
from 2 different 
perspectives. (through 2 
different lenses) 

 Students will create a work 
of art that considers a lens 
other than their own 
personal lens. 

  

 Artist statement Students will analyze work from 2 
different perspectives. (through 2 
different lenses) 
 
. 

Committee's opinion and 
advice. Acquisition activity 
is a major responsibility of 
the Curatorial staff, Deputy 
Director, and Director.) to 
choose artwork for a 
classroom gallery. 
 
Pair up and choose two 
works for analysis. 
 
Analyze the artwork 
through two different lens: 
for instance committees will 
consider formalist and 
contextualist view points  
for consideration of the 
inclusion of Teenie Harris’ 
work in the class gallery. 
 

http://www.cmoa.org/searc
hcollections/ListView.aspx?S
earch=4|3|Harris,%20Teeni
e|0&Page=1&IPP=12&sb= 
 
 

4. Similar themes and art forms 
cross cultures and historical 
periods. 
 
Standards: 

9.2.8 K, L 

 9.3.8  F 
 

Objectives: 

 Students will examine 
works from various 
cultures and time periods 
in order to compare and 
contrast themes and art 
forms.  

 

Formative Assessment 

 Use graphic 
organizers to chart 
qualities of 
outsider art and to 
organize timeline 

 Journaling 
 
Summative Assessment 

 Rubric used to 
assess individual 
responses to 
essential questions 

Know: 
There are common threads in art across 
civilizations. 
 
Do: 
Compare and contrast themes and art 
forms form a variety of places and time 
periods. 

Example Lesson/Activity: 
Renegade Art: 
Explore Art Brut, also 
known as Outsider Art, and  
the value and traditions of 
“rejected” works of art.   
 
Identify what are the 
“established” values of art 
today? What is valued in 
your community and what is 
rejected and why?  
 
Create a timeline tracking 
“rejected” art between 1961 
and 2011, (minimum of one 
piece from each decade). 

Art Brut  
Definition and links 
http://en.wikipedia.org/wiki
/Outsider_art 
 
Intuit: The Center for Intuitive 
and Outsider Art 
http://www.art.org/ 
 
 
Museum of Modern Art 
Dubuffet 
http://www.moma.org/colle
ction/object.php?object_id=
25786 
 
 

http://www.cmoa.org/searchcollections/ListView.aspx?Search=4|3|Harris,%20Teenie|0&Page=1&IPP=12&sb
http://www.cmoa.org/searchcollections/ListView.aspx?Search=4|3|Harris,%20Teenie|0&Page=1&IPP=12&sb
http://www.cmoa.org/searchcollections/ListView.aspx?Search=4|3|Harris,%20Teenie|0&Page=1&IPP=12&sb
http://www.cmoa.org/searchcollections/ListView.aspx?Search=4|3|Harris,%20Teenie|0&Page=1&IPP=12&sb
http://www.art.org/
http://www.moma.org/collection/object.php?object_id=25786
http://www.moma.org/collection/object.php?object_id=25786
http://www.moma.org/collection/object.php?object_id=25786
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Understandings/Big Ideas, 
Standards, and 

Learning Objectives 

Acceptable Evidence for 
Assessment 

Knowledge/Skills Needed to 
Demonstrate Understandings 

(Knows/Dos) 

Instructional Method 
Exemplars 

Materials/Resources 

Determine why the work 
was “rejected” and by 
whom. 

Cy Twombly 
Menil Collection 
http://www.menil.org/colle
ction/CyTwomblyInDepth.p
hp 
 
 
 
 

5. People form judgments & 
defend their opinions about 
art. 
 
Standards: 

 9.3.8 A 
 

Objectives: 

 Students will defend an 
opinion about a work of 
art by using formal critical 
analysis. 

Formative Assessment 

 Peer assessment 
 
Summative Assessment 

 Orally defend 
 

Know: 
Analyzing, describing, and interpreting a 
work of art can lead to an informed 
opinion. 
 
Do: 
Defend an opinion about a work of art. 

Example Lesson/Activity: 
Censorship 
Select a work of art that has 
been censored.  Choose a 
position, defend and debate 
your point of view about 
that work, using evidence to 
support your argument. 

PBS Culture Shock 
http://www.pbs.org/wgbh/
cultureshock/flashpoints/vis
ualarts/diegorivera_a.html 
Diego Rivera Man at the 
Crossroads, 1934 
 

6. Interaction amongst artist, 
art and audience affect the 
meaning and interpretation of 
a work of art. 
 
Standards: 

 9.3.8 A, F 

 9.4.8 B 
 
Objectives: 

 Students will document 
and reflect on the interplay 
among the artist, a work of 
art, and the audience.  

Formative Assessment 

 Chart responses to 
essential questions 

 Quick write  
responses to artist, 
and audience 
viewpoints 

 
Summative Assessment 

 Rubric 
 

Know: 
There is interplay among the artist, a 
work of art, and audience. 
 
Do: 
Document and reflect on the interplay 
among the artist, a work of art, and the 
audience. 

Example Lesson/Activity: 
Changing Contexts 
Look at the work of Jeanne-
Claude and Christo and 
respond to the following 
questions: 

 “Is this art, and 
why/ why not?” 

 “What is its 
function in the 
context or 
environment it is 
installed?” 

 
PBS Art Beat 
Christo and Jeanne-Claude 
Go 'Over the River' and 
Through the 'Lion's Den'  
 
http://www.pbs.org/newsh
our/art/blog/2009/09/over
-the-river.html 
 

http://www.menil.org/collection/CyTwomblyInDepth.php
http://www.menil.org/collection/CyTwomblyInDepth.php
http://www.menil.org/collection/CyTwomblyInDepth.php
http://www.pbs.org/wgbh/cultureshock/flashpoints/visualarts/diegorivera_a.html
http://www.pbs.org/wgbh/cultureshock/flashpoints/visualarts/diegorivera_a.html
http://www.pbs.org/wgbh/cultureshock/flashpoints/visualarts/diegorivera_a.html
http://www.pbs.org/newshour/art/blog/2009/09/over-the-river.html
http://www.pbs.org/newshour/art/blog/2009/09/over-the-river.html
http://www.pbs.org/newshour/art/blog/2009/09/over-the-river.html
http://www.pbs.org/newshour/art/blog/2009/09/over-the-river.html
http://www.pbs.org/newshour/art/blog/2009/09/over-the-river.html
http://www.pbs.org/newshour/art/blog/2009/09/over-the-river.html
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Understandings/Big Ideas, 
Standards, and 

Learning Objectives 

Acceptable Evidence for 
Assessment 

Knowledge/Skills Needed to 
Demonstrate Understandings 

(Knows/Dos) 

Instructional Method 
Exemplars 

Materials/Resources 

 “What type of 
artists are Christo 
and Jean Claude” 

 
Chart class responses to 
Claude and Christo’s art. 
 
Divide class into two groups 
and create two works of art 
that  

1. drape and conceal 
an object. 

2. Consider the 
context in which the 
object is placed. 

3. Students will 
evaluate the works 
as creator and 
audience. What does 
the art evoke from 
the audience? 

4. Discuss and chart 
the differences in 
opinion. 
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PITTSBURGH PUBLIC SCHOOLS 
Curriculum Design Framework 

Grade: Seventh Grade 
Course: Visual Art 

 

Understandings/Big Ideas, 
Standards, and 

Learning Objectives 

Acceptable Evidence for 
Assessment 

Knowledge/Skills Needed to 
Demonstrate Understandings 

(Knows/Dos) 

Instructional Method 
Exemplars 

Materials/Resources 

1. Artists refine their work 
to communicate their 
ideas more clearly. 
 
Standards: 

 9.1.8 A, G 

 9.2.8 C 

 9.3.8 F 
 
 

Objectives: 

 Students will describe 
the elements and 
principles of 
art/design and how 
they work together. 

 Students will identify, 
distinguish among, 
and describe genres 
of art. 

 Students will use the 
elements and 
principles of design 
to communicate their 
ideas in various 
genres of art. 

 
 

Formative Assessment 

 Teacher discussion 
checklist tracking 
knowledge of 
elements/principles  

 Peer Critique  
 
Summative Assessment 

 Teacher/Self 
Assessment Rubrics 

 
 

Know: 
Elements and principles of 
art/design 
 
Genre: landscape, portrait, still 
life, genre, non-objective 
 
Do: 
Describe the elements and 
principles of art/design and 
how they work together. 
 
Identify, distinguish among, 
and describe genres of art. 

Example Lesson/Activity: 
Social Issue Print 
(Say it Loud!) 
Examine the Black 
Panther posters by 
Emory Douglass and 
discuss his use of the 
principles and elements 
of design to convey a 
message. 
 
Select a social issue that 
is personally relevant 
and create a design for 
a print that will 
communicate a 
message about this 
issue. 
 
Conduct a formative 
critique to assess the 
effectiveness and 
clarity of the visual 
message.  
 
Re-work the designs 
based on feedback 
from the critique. 

Examples of Emory Douglass’s posters in 
color (printed or digital) 
Museum of Contemporary Art, San 
Francisco 
http://www.moca.org/emorydouglas/ 
 
 
A Community Connection 
(Davis) grades 6-8 
How Art Can Help 
Art and Protest 
(p. 214) 
Art and Social Causes 
9p. 226) 
 
A Global Pursuit 
(Davis) grades 6-8 
Messages in Art (Kathe Kollwitz) 
(p. 4)  
 
Materials: 
Paper 
Linoleum  
block/foam board/cardboard 
Linocutters/scissors/Exacto knives 
Ink  
Brayers 
Barrens/wooden spoons 
 

2. A work of art is the 
result of an artist’s skill, 

Formative Assessment Know: 
Casual and intentional noticing 
are ways to inform and inspire. 

Example Lesson/Activity: 
And the winner 
is…ME!. 

A Global Pursuit 
(Davis) 
Sculpting Your Identity 

http://www.moca.org/emorydouglas/
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choice of tools, choice of 
resources, and inspiration. 
 
Standards: 
 

 9.1.8 G 

 9.2.8 A, D 
 

Objectives: 

 Students will choose a 
work of art and 
speculate about the 
necessary skills, tools, 
resources, and 
source(s) of 
inspiration used to 
create that work. 

 Students will 
document their own 
sources of inspiration 
and the planning 
process required to 
construct the final 
piece. 

 Quick write in 
response to 
observing artwork 
sample. 

 Journaling/self 
inventory. 

 Pair share/small 
group critique. 

 
Summative Assessment 

 Rubric 
 

 

 
A work of art is a result of an 
artist’s problem solving skills. 
 
Do: 
Choose a work of art and 
speculate about the necessary 
skills, tools, resources, and 
source(s) of inspiration used to 
create that work. 

Self – portrait trophy. 
 
Conduct a self-
inventory to identify / 
describe areas of 
personal strength. 
 
Sketch out trophy 
based on symbols of 
personal strengths, and 
elements of identity. 
Consider a range of 
symbols and mediums. 
 
 
 

(p. 42) 
 
Materials: 
Found objects (thrift store/junk 
drawer/student provided) 
Assorted wooden or clay  
Papier-mâché  
Beads 
Glue 

3. Art is all around us. 
 
Standards: 

 9.1.8 A, E 

 9.4.8 B, D 
 

Objectives: 

 Students will research 
a functional object 
paying specific 
attention to the 
aesthetics of form. 

 Students will design 
and create a 
functional object that 

Formative Assessment 

 Class Blog 

 Peer review 
 
Summative Assessment 

 Artist statement  

 Rubric 

Know: 
Everything is designed. 
Differentiate between form 
and function. 
 
Do: 
Research, design, and create a 
functional object that 
addresses form. 
 
 
 
 
 

Example Lesson/Activity: 
The Chair Challenge: 
Don’t be a Lazy Boy! 
In small groups, 
brainstorm what it 
means for an object to 
be functional. 
 
Challenge: Create a 
life-sized, functional 
chair (using ONLY 
cardboard) that can 
bear weight. 
 

A Personal Journey 
(Davis) grades 6-8 
A Tradition of Design for Living 
 (p.76-89) 
Designing for the Future 
(p.82) 
Daily Life 
(p.89) 
 
Materials: 
Cardboard 
Box cutters/knives 
Scissors 
Paper/sketching material 
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addresses the 
aesthetics of form. 

 
 

As a group, develop 
criteria for success. 
In small groups, design 
and build chair. 

Class tumblr account (blog/online 
discussion)/ 
Bulletin board for public commentary and 
discussion  
 

4. An artist’s style may 
change over time. 
 
Standards: 

 9.1.8 G 

 9.2.8 C, J 
 

Objectives: 

 Students will develop 
a sketchbook or a 
working portfolio. 

 Students will reflect 
upon their personal 
growth through 
analyzing the work in 
their sketchbook or 
portfolio. 

 Students will analyze 
artists’ changing style 
and artistic growth by 
examining several 
works spanning a 
period of time. 

Formative Assessment 

 Artist/personal 
timeline discussion. 

 Journal entries 
 
Summative Assessment 

 Portfolio 

 rubric  
 

Know: 
Art can change and evolve 
with the artist. 
 
Do: 
Collect their own art over time 
and reflect on personal growth. 

Example Lesson/Activity: 
Portrait Portfolio: 
Draw a series of self 
portraits over the 
length of the course 
(min. 6) 
 
Select at least 3 
drawings from the 
group representing 
different moments in 
time.  Reflect how and 
why the expression of 
your self -portrait 
changed?   
Identify areas of 
growth by comparing 
and contrasting the 
drawings. 
 
Create reflection 
statement that covers 
artist’s intent and 
thought process. 

Cindy Sherman 
http://www.gagosian.com/exhibitions/2009-
06-07_cindy-sherman/#/images/8/ 
 
Pablo Picasso 
Picasso, Pablo. Self-portrait with Uncombed Hair 
(1896) 
Self-Portrait (1902). 
Pablo Picasso. Self-Portrait. 1907 
Pablo Picasso. Self-Portrait. Blue Period 
(1907-15) 
Pablo Picasso, Self-Portrait (1972) 
http://blogs.princeton.edu/wri152-
3/f05/fkherani/restless_searching.html 
 
Materials: 
Paper 
Drawing materials of choice 
Photography (phone camera, 
disposable, digital) 
 

5. People evaluate works 
of art in various contexts. 
 
Standards: 

 9.3.8 B, F 

 9.4.8 C 
 
 

Objectives: 

Formative Assessment 

 Blog 

 Journaling 

 Teacher  
 
Summative Assessment 

 End of Project 
Reflective 
Statement 

 

Know: 
Context can impact the 
meaning of the work of art. 
(Context can refer to the 
venue, juxtaposition, or 
story/historical setting.) 
 
Do: 
Use contextual criticism to 
evaluate a work of art. 

Example Lesson/Activity: 
Place Matters:  
Create miniature 
sculpture inspired by 
the colossal sculptures 
of Claes Oldenberg.   
 
Take pictures with cell 
phones/cameras in 
which the sculpture is 
placed in various 

A Community Connection 
(Davis) grades 6-8 
Art and New Directions 
(p.242-243) 
 
Materials/Technology: 
3D media of choice (e.g. Clay, paper for 
origami, cardboard cutouts, etc.)  
 
Cameras 
 

http://www.gagosian.com/exhibitions/2009-06-07_cindy-sherman/#/images/8/
http://www.gagosian.com/exhibitions/2009-06-07_cindy-sherman/#/images/8/
http://blogs.princeton.edu/wri152-3/f05/fkherani/restless_searching.html
http://blogs.princeton.edu/wri152-3/f05/fkherani/restless_searching.html
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 Students will use 
contextual criticism 
to evaluate a work of 
art. 

 Students will create a 
small sculptural work 
to be inserted and 
examined in multiple 
contexts. 

 environments to create 
juxtapositions and 
change the meaning. 
 
Discuss the effect that 
different environments 
have on the object. 
(Use the forum in 
MOODLE…or set up 
a class Tumblr 
account) 

Class Tumblr account/ Moodle (or paper 
blog/bulletin board for class 
sharing/feedback) 
 
 
 
 
 

6. Art can generate 
multiple perspectives. 
 
Standards: 

 9.3.8 A, B, F 
 

Objectives: 

 Students will 
view and analyze 
artwork through 
their own 
personal lens and 
one other. 

Formative Assessment 

 Quick Write 

 Journaling 
 
Summative Assessment 

 Report rubric 

Know: 
Art can be viewed through 
multiple lenses, therefore 
generating different 
perspectives, such as: 

 Feminist 

 Historical 

 Political 

 Religious 
 
Do: 
Analyze and interpret a work 
of art through more than one 
lens. 

Example Lesson/Activity: 
Deep Dive: 
Compare and contrast 
the works of Kehinde 
Wiley  and Caravaggio 
in order to explore the 
perspectives art critics 
use to interpret 
meaning and value.  

Images by Wiley Kehine 
http://www.kehindewiley.com/ 
main.html 
 
Images by Caravaggio 
http://www.nationalgallery.co.uk/ 
products/caravaggio_collection 

http://www.kehindewiley.com/
http://www.nationalgallery.co.uk/
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PITTSBURGH PUBLIC SCHOOLS 
Curriculum Design Framework 

Grade: Eighth Grade 
Course: Visual Art 

 

Understandings/Big 
Ideas, Standards, and 
Learning Objectives 

Acceptable Evidence 
for Assessment 

Knowledge/Skills Needed 
to Demonstrate 
Understandings 
(Knows/Dos) 

Instructional Method 
Exemplars 

Materials/Resources 

1. The skills, techniques, 
elements, and principles 
of art can be learned, 
studied, refined, and 
practiced. 
 
Standards: 

 9.1.8 A, G 

 9.2.8 C 
 

Objectives: 

 Students will create 
compositions using 
the elements and 
principles of 
art/design. 

 Students will identify, 
distinguish among, 
and describe styles of 
art. 

 Students will create a 
work of art that is 
refined using 
elements and 
principles of design 
prior to completion.   

Formative 
Assessment 

 Chart the 
themes of the 
book ( 

 Teacher 
observation or 
checklist. 

 
Summative 
Assessment 

 Artist statement  

Know: 
Elements and principles of 
art/design 
 
Do: 
Create compositions using 
the elements and principles 
of art/design. 
 
Identify, distinguish among, 
and describe styles of art. 

Example Lesson/Activity: 
Say It in Words: 
Use the elements and 
principles of design to 
create 2D or 3D 
compositions combining 
words and images to 
create a message.  
 
 

A Community Connection 
(Davis) grade 6 – 8 
Graphic Design 
(p. 8 -11) 

2. Artists use tools and 
resources, as well as their 
own experiences and 
skills, to create art. 

Formative 
Assessment 

 Journaling 

 Thumbnails 

Know: 
Creating art is a process that 
comes from intention, ideas, 
and plans.  The elements of 

Example Lesson/Activity: 
Choice and Voice! 

A Personal Journey 
(Davis) grades 6-8 
Artists Are Messengers 
(p. 152-155) (Keith Haring) 
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Understandings/Big 
Ideas, Standards, and 
Learning Objectives 

Acceptable Evidence 
for Assessment 

Knowledge/Skills Needed 
to Demonstrate 
Understandings 
(Knows/Dos) 

Instructional Method 
Exemplars 

Materials/Resources 

 
Standards: 

 9.1.8 A  

 9.4.8 D  
 
Objectives: 

 Students will create a 
work in which they 
are making intentional 
choices throughout 
the design process.  

 Students will 
articulate why their 
choices were made 
while evaluating their 
own work. 

 Students will analyze 
and speculate as to 
why other artists 
made choices certain 
choices in their 
artwork. 

 Sketchbooks 
 
Summative 
Assessment 

 Artist statement 

 Process 
portfolio 

 Final 
Presentation of 
Project with 
presentation 
rubric 

an artist’s process can 
include: preliminary 
sketches, journaling, peer 
critique, studies, research, 
revisions, experimentation, 
reflection. 
 
An artist must make choices 
when creating art. 
 
Do: 
Create art-making choices 
regarding the student’s skill, 
tools to use, resources 
available, and personal 
inspiration. 
 
Staring with an idea, create a 
work of art intentionally 
choosing the tools and 
resources to best realize 
their work.  Articulate the 
reasons for those choices. 

 

Create an independent 
project, from start to 
finish, that includes: 
preliminary sketches, 
journaling, peer critique, 
studies, research, 
revisions, 
experimentation and 
reflection. 
 
Analyze and reflect why 
artists make the art that 
they do, and what 
social/political/cultural 
influences affect the 
choices that they make. 
 

Inspiration from our world 
(p. 174-175) 
 
 
 
Randyland: a house on Jacksonia St. (North Side) 
that is an installation piece – whole house mural. 
 
Heidelberg Project:  Street in Detroit that is made 
up of houses that are all works of art. 
http://www.heidelberg.org/ 
 

3. Art is a way to 
understand and exchange 
ideas. 
 
Standards: 

 9.1.8 E 

 9.2.8 C, D, J 
 

 
Objectives: 

Formative 
Assessment 

 Chart meaning 
of symbol sets 
to identify 
purpose and 
origin 

 Preliminary 
designs 

 Peer critique 
 

Know: 
Artists use their work to 
question, inform, and 
communicate ideas. 
 
Do: 
Create works to convey 
ideas with specific 
intentions. 

Example Lesson/Activity: 
Symbols & Sub 
Cultures! 
Study symbols from 
various sub-cultures such 
as runes (Celtic letters), 
Adinkra symbols, 
American hobo symbols, 
Pennsylvania Dutch, 
etc… 
 

A Personal Journey 
(Davis) grades 6 – 8 
Recognizing Messages 
(p.152-181) 
 
Hobo symbols 
http://en.wikipedia.org/wiki/Hobo 
 
Pennsylvania Dutch symbols 
http://freepages.genealogy.rootsweb.ancestry.com 
/~aferm/pennsylvania/hex.htm 
 

http://www.heidelberg.org/
http://en.wikipedia.org/wiki/Hobo
http://freepages.genealogy.rootsweb.ancestry.com/
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Understandings/Big 
Ideas, Standards, and 
Learning Objectives 

Acceptable Evidence 
for Assessment 

Knowledge/Skills Needed 
to Demonstrate 
Understandings 
(Knows/Dos) 

Instructional Method 
Exemplars 

Materials/Resources 

 Students will create a 
work of art that 
conveys ideas that 
others can 
understand.  

 Students will 
participate in an 
exchange of ideas, 
such as a peer 
critique. 

Summative 
Assessment 

 Rubric 

Make symbols/stencils 
that are representative of  
student identities. 
(groups or individuals) 
This is similar to 
“branding” activities. 
 
Make prints from stencils 
on surface with adhesive 
(removable)  backing 
(Avery business card 
size).  Students place 
their symbols around the 
school or community 
environment, on 
notebooks, pencils, 
bags/purses. 
 
 
 
 
 

 
Personal branding the personal branding 
concept suggests that success comes from self-
packaging. Further defined as the creation of an 
asset that pertains to an individual; this includes 
but is not limited to the body, clothing, visual 
symbols and knowledge leading to an indelible 
impression that is uniquely attributed to an 
individual.  
(retrieved from Wikipedia 8/10/2011) 

4. People have expressed 
experiences and ideas 
through the arts across 
time and cultures. 
 
Standards: 

 9.2.8 C, D 

 9.3.8 C, D, F 
 
Objectives: 

 Students will 
contextualize art 
according to its 

Formative 
Assessment 

 Diagrams 

 Mind-maps 

 Journaling 
 
Summative 
Assessment 

 A Global 
Pursuit, Unit 9 
Rubric 
 Artists Explore 
New Territory 

Know: 
Art reflects and documents 
time and place. 
 
Styles of art include: 
abstract, realism, 
impressionism, 
expressionism, pop art, 
surrealism. 
 
Do: 
Describe and discuss art 
according to its historical 

Example Lesson/Activity: 
Art Since 1950 
New possibilities around 
sculpture, painting, art of 
book-making and global 
connections.  
 
Describe and discuss 
how the events and 
culture of the 1950’s 
changed painting, and 
sculpture. 
Reference: 
A Global Pursuit (Davis) 

A Global Pursuit 
(Davis) grades 6 – 8 
(p256 – 270) 
 
 

http://en.wiktionary.org/wiki/success
http://en.wikipedia.org/wiki/Body
http://en.wikipedia.org/wiki/Clothing
http://en.wikipedia.org/wiki/Knowledge
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Understandings/Big 
Ideas, Standards, and 
Learning Objectives 

Acceptable Evidence 
for Assessment 

Knowledge/Skills Needed 
to Demonstrate 
Understandings 
(Knows/Dos) 

Instructional Method 
Exemplars 

Materials/Resources 

historical and cultural 
connections. 

 Students will  identify, 
distinguish among, 
and describe styles of 
art. 

(p.271B) and cultural connections. 
(contextualize) 

 
Identify, distinguish among, 
and describe styles of art. 

A New Kind of Book 
(p. 264-265) 
 

5. There are formal and 
informal processes used 
to determine the quality of 
works of art. 
 
Standards: 

 9.3.8 A, E 
 
Objectives: 

 Students will assess 
the quality of works 
of art using critical 
analysis. 

Formative 
Assessment 

 Mind map 
 
Summative 
Assessment 

 Critique essay 

Know: 
The quality of a work of art 
is assessed through formal 
and informal criticism. 
 
Do: 
Use art criticism to assess 
the quality of works of art. 

Example Lesson/Activity: 
Continuity and 
Change: 
Plan a montage that 
expresses how a tradition 
changes over time.  
 
Conduct an art critique 
and defend position on a 
specific work. 

A Global Pursuit 
(Davis) grades 6-8 
Traditions in Montage 
(p. 236-237) 

6. People use both 
aesthetic and critical 
processes to interpret 
meaning and determine 
value. 
 
Standards: 

 9.3.8 A, F 

 9.4.8 B 
 

Objectives: 

 Students will compare 
and contrast 
individual opinions 
about the meaning of 
works of art. 

Formative 
Assessment 

 Checklist of 
critique 
participation 

 Quick write: 
Preliminary 
response to the 
work, post 
response 

 Chart class 
responses 

 
Summative 
Assessment 

Know: 
Aesthetic and critical 
processes are used to 
interpret meaning and 
determine the value of a 
work of art. 
 
Do: 
Employ aesthetic and critical 
processes to determine the 
purpose and value of a work 
of art.  
 

Example Lesson/Activity: 
3x3! 
Interpret Lorna 
Simpson’s work ‘Three 
Wishbones’ through a 3-
step process. 
 
Utilize aesthetic and 
critical processes to 
generate individual 
interpretations of the 
work. 

 
Review and discuss the 
artists’ statement and the 
meaning of the work. 

Lorna Simpson’s Three Wishbones 
http://www.moma.org/explore/ 
inside_out/2010/12/04/you-only-get-three-
wishes/ 
 

http://www.moma.org/explore/
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Understandings/Big 
Ideas, Standards, and 
Learning Objectives 

Acceptable Evidence 
for Assessment 

Knowledge/Skills Needed 
to Demonstrate 
Understandings 
(Knows/Dos) 

Instructional Method 
Exemplars 

Materials/Resources 

 Students will employ 
aesthetic and critical 
processes to 
determine the 
purpose and value of 
a work of art.  

 Personal 
reflection 

 
Re-evaluate and relate to 
this new information. 
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PITTSBURGH PUBLIC SCHOOLS 
Curriculum Design Framework 

Grade: High School 
Course: Visual Art 

 

Understandings/Big Ideas, 
Standards, and 

Learning Objectives 

Acceptable Evidence for 
Assessment 

Knowledge/Skills Needed to 
Demonstrate Understandings 

(Knows/Dos) 

Instructional Method 
Exemplars 

Materials/Resources 

1. The skills, techniques, 
elements, and principles of art 
can be learned, studied, 
refined, and practiced. 
 
Standards: 

 9.1.12 A 

 9.2.12 C  
 
Objectives: 
The student will observe, 
identify, study, and discuss the 
elements and principles of art 
as other artists have utilized 
them in another historical 
context. 

 
The student will create a work 
of art that emulates the style 
of the artist chosen.   

 

Formative Assessment 

 Personal inventory 
checklist. 

 Journaled research 
 
Summative Assessment 

 Personal reflection 

Know: 
Elements and principles of art/design 
are utilized in every art medium. 
 
Each art medium requires a specific set 
of skills and techniques. 
 
Techniques and skills need to be 
practice and refined to achieve mastery. 
 
Do: 
 
Observe, identify, study, and discuss 
the elements and principles of art as 
other artists have utilized them. 

 
Create compositions/written work 
using or referencing the elements and 
principles of art/design. 
 
Practice techniques and skills as specific 
to the discipline. 

Example Lesson/Activity: 
 
Let’s Protest: 
Compare and contrast the 
mural paintings by Diego 
Rivera and David Alfaro 
Siqueiros.  Use contextual 
information to explore 
social protest in Mexico. 
(Discovering Art History 
(Davis) p.462) 
 
Identify the techniques 
that artist employs. 
 
Create a work around a 
subject that is personally 
relevant and emulates the 
specific style and 
techniques of the chosen 
artist. 

Discovering Art History 
(Davis) 
Murals of East Los Angeles 
(p.462-463) 

2. Artists use tools and 
resources, as well as their own 
experiences and skills, to 
create art. 
 
 
 
 
 
Standards: 

Formative Assessment 

 Sketchbook 
 
Summative Assessment 

 Rubric (Davis 
Beginning Sculpture: 
Pg. 165) 

 Artist statement 

Know: 
Each art form utilizes specialized tools 
to create art. 
 
Creating art is a process that comes 
from personal experiences, intentional 
choices, ideas, and plans. 
 

Example Lesson/Activity: 
General Art 
Site Specific! 
Identify available spaces in 
the school or community 
that could be used to 
house a site-specific work. 

 

Discovering Art History 
(Davis) 
New Directions 
(p.578-587) 
 
 
 
 
Beginning Sculpture 
(Davis) 
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Understandings/Big Ideas, 
Standards, and 

Learning Objectives 

Acceptable Evidence for 
Assessment 

Knowledge/Skills Needed to 
Demonstrate Understandings 

(Knows/Dos) 

Instructional Method 
Exemplars 

Materials/Resources 

 9.1.12 B, G, I 

 9.2.12 D 

 9.4.12 A, C 
 
Objectives: 
 
The student will create an 
installation based on personal 
experiences, and researched, 
ideas, and plans. 
 
The student will document all 
stages of the process of 
making a work of art including 
planning, revising/refining, 
and reflection. 
 
The student will create and 
distribute project specific 
public relations materials to 
the school and local 
community. 

The elements of an artist’s process 
must include: planning, 
revising/refining, and reflection. 
 
Do: 
Create art-making choices regarding the 
student’s skill, specialized tools, to use, 
resources available, and personal 
inspiration (experiences, ideas, and 
plans). 
 
Document all stages of the process of 
making a work of art including 
planning, revising/refining, and 
reflection. 

Pre and post installation 
sketches of the selected 
site. 
 
Select personally relevant 
themes, such as: memories, 
environmental issues, 
censorship, oppression, 
etc... 
 
Research the work of 
installation artists 
 
Collaborate with 
classmates to create an 
installation that responds 
to the chosen space and 
represent the selected 
theme. 
 
Create and distribute 
project specific public 
relations materials to the 
school and local 
community. 

Installation and 
Collaboration 
(p.150-167) 
 
Field trip to Mattress Factory 
 
 

3. Art provides a medium to 
understand and exchange 
ideas. 
 
Standards: 

 9.1.12 E 

 9. 2.12 D, E, I 

 9.4.12 D 
 
 
 

Formative Assessment 

 Sketchbook 

 Research 
documented 

 Critiques 
 

 
Summative Assessment 

 Rubric 

Know: 
Artists impact the world. 
 
Do: 
Research how art influenced social 
movements in history.  Develop a work 
that would promote or challenge social 
norms.  Articulate the choices made 
and explain why. 

Example Lesson/Activity: 
Jewelry 
Things Remembered 
(Aka Lord of the Rings) 
Research the ways in 
which the form of the ring 
takes on different 
meanings in different 
contexts and has appeared 
across cultures and history. 
(Ex. wedding rings, ankle 
bracelets, chains, etc…) 
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Understandings/Big Ideas, 
Standards, and 

Learning Objectives 

Acceptable Evidence for 
Assessment 

Knowledge/Skills Needed to 
Demonstrate Understandings 

(Knows/Dos) 

Instructional Method 
Exemplars 

Materials/Resources 

 
 
 
 
Objectives: 
The student will research  
the ways in which the ring  has 
taken on different meanings in 
different contexts and has 
appeared across cultures and 
history. (Ex. wedding rings, 
ankle bracelets, chains, etc…) 
 
The student will craft a new 
form and function for the ring 
that promotes or challenges 
social norms. 
 
The student will explore the 
ways in which the use of 
materials impacts meaning. 
(Ex. Rubber wedding ring) 
 

 
Create multi-view drawings 
of their piece in their 
sketchbook 

 
Use the form of a ring in a 
new way and construct and 
describe how it promotes 
or challenges social norms. 
 
Explore the ways in which 
the use of materials 
impacts meaning. (Ex. 
Rubber wedding ring) 

4. People have expressed 
experiences and ideas through 
the arts across time and 
cultures. 
 
Standards: 
 

 9.2.12 D, I 

 9.4.12 A, D 
 
Objectives: 
 

Formative Assessment 

 Sketchbook 
drawings with 
notations. 

 Class critique of 
preliminary 
drawings. 

 
Summative Assessment 

 Rubric 

 Exhibition of final 
works (including 
artist statement) 

Know: 
Art reflects the time and place of the 
artist. 
 
Art is created in a variety of styles. 
 
Art does not exist in a vacuum; it 
references other times, place, historical 
events, and other art. 
 
Do: 
Identify, distinguish among, and 
describe styles of art.  Contextualize 
works of art with artistic movements 

Example Lesson/Activity: 
Ceramics 
Canopic Jars 
Study the historic and 
cultural significance of 
Canopic jars from ancient 
Egypt. 

 
Analyze the color and 
images that were used to 
design and decorate the 
jars. 
 

Canopic Jars 
 
http://www.king-
tut.org.uk/egyptian-
mummies/canopic-jars.htm 
 
Discovering Art History 
(Davis)  
5.3 Egypt 
(p.160-169) 

http://www.king-tut.org.uk/egyptian-mummies/canopic-jars.htm
http://www.king-tut.org.uk/egyptian-mummies/canopic-jars.htm
http://www.king-tut.org.uk/egyptian-mummies/canopic-jars.htm
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Understandings/Big Ideas, 
Standards, and 

Learning Objectives 

Acceptable Evidence for 
Assessment 

Knowledge/Skills Needed to 
Demonstrate Understandings 

(Knows/Dos) 

Instructional Method 
Exemplars 

Materials/Resources 

Students will know that art 
reflects the time and place of 
the artist. 
 
The student will study the 
historic and cultural 
significance of Canopic jars 
from ancient Egypt. 
 
The student will research the 
origin of the images/animals 
used for the jar lids and select 
an animal that best matches 
their own personality. 
 
The student will create a 
Canopic jar using the coil hand 
building method. 

assessment guided 
rubrics 

 

and historical events.  Examples 
include (some may be content specific): 
abstract, realism, impressionism, 
expressionism, pop art, surrealism, 
minimalism, Dadaism, Fauvism, 
institutional critique, folk art, 
contemporary art, modern art, high art, 
street art, guerilla art, art deco, Earth 
art, installation art, art deco, public art, 
classical, Baroque, renaissance, 
medieval, gothic. 
 
Create compositions inspired by 
various styles of art. 

Research the origin of the 
images/animals used for 
the jar lids and selects an 
animal that best matches 
their own personality. 
 
Design a series of sketches 
that explore options for 
the final piece. 
 
Create a Canopic jar using 
the coil hand building 
method. 

5. There are formal and 
informal processes used to 
determine the quality of works 
in the arts. 
 
Standards: 
 

 9.1.12 G 

 9.3.12 A, E 
 
Objectives: 
The student will use class 
critique to generate new ideas 
for developing the 
photographs.   
 
Students will explain how 
critiques can inform revisions 

Formative Assessment 
The critique index cards 
Sketchbook or journal 
 
 
 
Summative Assessment 
Exhibition rubric 
Artist Statement 

Know: 
Critiques can inform revisions and 
refine an artist’s work. 
 
People go through formal and informal 
processes to understand and interpret 
works of art. 
 
Art historians and critics contextualize, 
and interpret works of art for the 
public. 
 
Do: 
Participate in group or peer critiques to 
assess and revise works that reflect that 
input.  
 
Write formal, intuitive, and contextual 
critiques to interpret a work of art. 

Example Lesson/Activity: 
Photography 
It is What it is 
(Don’t Make Me Over!) 
Take a series of 
photographs  
 
Print out two sets of these 
photos 
 
Display one set and host a 
secret critique (students 
will anonymously give 
feedback via index cards) 
 
Manipulate and edit the 
second set as informed by 
the feedback from the 
secret critique 

Focus on Photography 
(Davis) 
Digital Photography 
(p.80) 
 
Printer/photo paper 
 
Traditional and/or 
contemporary technology. 
 
Software: Photoshop, 
Photoshop Elements, GIMP 
or similar image editing 
software. 
 
Index cards 
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Understandings/Big Ideas, 
Standards, and 

Learning Objectives 

Acceptable Evidence for 
Assessment 

Knowledge/Skills Needed to 
Demonstrate Understandings 

(Knows/Dos) 

Instructional Method 
Exemplars 

Materials/Resources 

for the refinement of an 
artist’s work. 
Students will use formal and 
informal critical processes to 
understand and interpret 
works of art. 
 
 
Students will engage in critical 
analysis and modify, 
manipulate and edit a series of 
photographs based on the 
collaborative feedback from 
the class. 
 
 

 
Analyze multiple critiques of the same 
work of art. 

 
Display side by side 
 
Discuss and defend 

6. People use both aesthetic 
and critical processes to 
interpret meaning and 
determine value. 
 
Standards: 

 9.1.12 G 

 9.3.12 A, B, D 
 
Objectives: 
Students will know that critics 
interpret works of art in ways 
that the artist may not have 
intended. 
 
Students will research a work 
of art with an accompanying 
article written by a critic 
and/or an art historian. 
 

Formative Assessment 

 Sketchbook 
 
Summative Assessment 

 Slide presentation 
of the process, 
from original work 
to student product. 

 

Know: 
Art historians and critics interpret 
meaning, evaluate, and assign value to 
works of art, which may differ from an 
individual’s personal meaning and value 
of that same work. 
 
Perceptions of beauty and art 
influenced by education, cultural 
standards, and personal experience. 
 
Do: 
Evaluate and interpret a work of art.  
Compare and contrast your response 
with the evaluation and interpretation 
of an art historian, art critic, or other 
expert (professional artist in the 
medium). 
 
Research, compare, and contrast 
aesthetic viewpoints (philosophies of 

Example Lesson/Activity: 
Digital Art/Multimedia 
The Kruger Way! 
Research a work of art 
with an accompanying 
article written by a critic 
and/or an art historian. 
 
Examine the work that is 
discussed and take a 
position. 
 
Communicate this position 
through a digital 
composition inspired by 
the work of Barbara 
Kruger. 
 
 
 
 

Discovering Art History 
(Davis) 
Barbara Kruger 
(p.583) 
 
Focus on Photography 
(Davis) 
Digital Photography 
(p.79-101) 
 
Software: illustrator, 
Photoshop or similar 
software packages. 
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Standards, and 
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Knowledge/Skills Needed to 
Demonstrate Understandings 

(Knows/Dos) 

Instructional Method 
Exemplars 

Materials/Resources 

 
 
 
 
Students will communicate a 
personal opinion through a 
digital composition inspired by 
the work of Barbara Kruger. 

 

beauty) over time.  Discuss where their 
personal aesthetic relates to these 
viewpoints. 

 
  

 


